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1. Introduction

The fundamental principle of humanitarian aid is the principle of humanity: to alleviate
and, at best, prevent human suffering wherever it occurs and persists (ICRC, 2015a, p. 3).
Being a humanitarian aid worker (HAW)' will inevitably lead one to volatile and austere
environments that come with particular threats, challenges, and risks due to the complex
environments humanitarian aid organizations (HAO) operate in. Despite the relatively
long history of humanitarian aid going back to the battle of Solferino in 1859 and the
subsequent foundation of the International Committee of the Red Cross (ICRC) in
1863/1864, humanitarian security risk management (SRM) is a young subfield of human-
itarian aid (Bugnion, 2012, 1300&106; Stoddard, 2020, pp. 121-122). The brutal and tar-
geted attacks against HAWs encouraged a handful of professionals, in late 1990, to gather
and draft the first interagency security training leading to a sector-wide adaptation and
implementation of the proposed security policies and training focusing on practical ad-
vice for field missions (Stoddard, 2020, pp. 121-122).

August 19, World Humanitarian Day, acknowledges the contributions HAWs make in
protecting and assisting people in need globally and is devoted to the many humanitarians
who have lost their lives working in the sector. Inherent to this day is the reminder of
threats and risks to which HAWs are exposed. On August 19, 2003, 22 HAW's were killed
in a targeted bomb attack in Baghdad, Iraq. This incident exemplifies the continual threats
that shape the lives of HAWSs in crisis-prone and volatile environments (Bienczyk-Missala
& Grzebyk, 2015, p. 221). The Aid Worker Security Database (AWSD), initiated by Hu-
manitarian Outcomes (HO), a non-governmental organization (NGO) that documents
major security incidents (wounded, killed, and kidnapped) within the humanitarian
arena, has recorded violent incidents affecting 6370 persons since 1997-March 2022
(AWSD, 2022a). In addition to shelling and bombardments, abductions and imprison-
ment are significant occurrences - and here, too, the statistics are sobering; between 1997-
March 2022, according to the AWSD, 1755 (bright field) people, both national staff (1410)
and international staff (345) have been abducted (ibid.). On average, this means one kid-
napping every five days. HAWs are afforded protection under international humanitarian
law (IHL), which is disregarded in many armed conflicts, leading to a breakdown and
deterioration in the security of HAWs (Bienczyk-Missala & Grzebyk, 2015, p. 224).

! Humanitarian aid workers “are defined as personnel and contractors attached to humanitarian or
multimandated aid agencies (UN, NGOs, and the Red Cross movement) that operate in humanitarian relief
context providing assistance” (Humanitarian Outcomes, 2021a, p. 9).



Kayla Mueller, a former US HAW, abducted in Syria by the so-called Islamic State of Iraq
and the Levant (ISIL) in August 2013, who did not survive her ordeal, stated in her letter
(as of February 11, 2014) from captivity to her parents:

“[...] None of us could have known it would be this long but know I am also
fighting from my side in the ways I am able + I have a lot of fight left inside of
me. I am not breaking down + I will not give in no matter how long it takes.”
(Keneally, 2015)

The immense strength and will to survive despite Mueller’s circumstances should remind
the humanitarian community to do the utmost to adhere to their legal and moral obliga-

tions (duty of care) to prepare staff for potential security incidents.

The prevailing risk of abductions and the knowledge about the mental and physical health
impacts of captivity (Neria et al., 1998; Ursano & Benedek, 2003, pp. 22-23) should be
understood as a reason to prepare people who travel to crisis-prone areas, thus equipping
them with the necessary tools to increase their chance of survival. For this reason, coupled
with the duty of care, it is common, at least in larger international NGOs (INGO) that
have the financial resources, to offer so-called hostile environment awareness training
(HEAT) as mandatory preparation for field missions.> One problem in HEAT is the lack
of a uniform understanding of what such training should entail. Commonplace is the in-
clusion and coverage of abduction scenarios, theoretically delivering knowledge in a class-
room environment and in realistic scenarios that simulate an abduction. Participants un-
dergo a simulated hostage scenario and are encouraged to apply the theoretical knowledge
gained during classes (Blyth et al., 2021, p. 316).

The lack of consistency of what HEAT should entail, explicitly captivity survival training,
results in the absence of standardization of such training. The lack of standardization in-
dicates a need for a systematic assessment of which challenges/stresses people in captivity
face, which coping strategies are utilized, and which training contents are determined
(subjectively) vital for surviving captivity. Hence, the question arises which training con-
tents are identified as indispensable for captivity survival training by persons who have
survived captivity to prepare staff for potentially life-threatening and challenging security

incidents.

To approach this topic, the thesis will focus on the teaching content of these training and
underpin it with the help of qualitative research methods. Primarily, the aim is to deter-

mine teaching content deemed essential for targeted pre-deployment captivity survival

2 It is not possible to understand how widespread employers in the humanitarian sector offer HEAT training as manda-
tory pre-deployment preparation.



training. To determine relevant training content, survivors of captivity will share the
stresses/challenges they faced in each phase of their ordeal and their coping strategies em-
ployed, which will be made visible to derive vital information for valuable training con-
tent. In addition to deriving training content from the stresses/challenges faced and cop-
ing strategies utilized, the explicit survivors’ perspective on vital teaching content will be
ensured through direct inquiry. Based on the results, recommendations for teaching con-
tent will be developed, which should be included in training to increase the theoretically
assumed value and allow targeted preparation. Ultimately, the thesis aims to provide rec-
ommendations to training centers/(I)NGOs so that the possible situational coping strat-
egies can be trained in a preparatory setting and potential stresses and coping strategies
can be provided to increase awareness on the matter, to facilitate coping and draw a ho-
listic picture of captivity. Thus, the thesis may contribute to the discussion of developing

standardized training content for captivity survival.

In addition to the primary aims, the thesis will investigate whether people who have been
held captive and have undergone pre-deployment captivity survival training beforehand
were able to access the knowledge imparted, to understand whether such training (sub-
jectively) influenced the coping strategies/activities in captivity’. The examination of the
coping strategies/activities used by the affected people who have received pre-deployment
training might allow for concluding the subjective value of captivity survival training in

each case.

Since no empirical research dedicated to this explicit topic of determining vital training
content could be identified, this master thesis will investigate this in more detail by sys-
tematically looking into the stresses/challenges of captivity, coping strategies utilized, and
drawing on the participant’s experiences to extract useful training themes. The relevance
of this topic results mainly from the lack of research conducted. Empirical work that high-
lights the challenges/stresses and coping strategies used in captivity exists primarily in the
prisoner of war (POW) realm (Hunter, 1978, 1993; Neria et al., 1998; Rahe, 2007; Stein et
al., 2015; Strentz, 1987; Ursano et al., 1987; Ursano & Rundell, 1995). The difference of
the present work is that the stresses and coping strategies, are made visible, based on
which teaching content is derived. A study dedicated to the question of what training
content is needed/helpful for a real-life captivity situation seems essential for the opera-
tional field of HAO. Therefore, the thesis is dedicated to answering the following main

research question:

3 The thesis does not claim to be generalizable regarding the utility of captivity survival training, as a quantitative
approach would be necessary to establish causality.



Which training content/topics are determined vital for captivity
survival training by survivors of captivity and should be incorporated
into pre-deployment captivity survival training?

From the formulated research question and the research interest of the thesis, the follow-
ing sub-questions have been identified, which guide the analysis and are drawn on to an-
swer the main research question: what were coping strategies utilized by persons in captiv-

ity and which stresses/challenges did people in captivity face?

In addition to identifying vital training content the thesis is dedicated to answering the
following research question to facilitate an understanding of the subjective perceived

value of captivity survival training:

To what extent is it observable that the imparted knowledge of pre-
deployment captivity survival training was accessible during captivity
and (subjectively) influenced personal coping strategies/activities and
survival in captivity?

The thesis is divided into eight chapters. In the beginning, the state of research is outlined
so that the relevance of the present work can be made visible (Chapter 2). Subsequently,
the theoretical framework consisting of four subchapters is presented. First, the psycho-
logical concepts of stress, coping, and resilience are outlined. Then, humanitarian aid is
defined to create a shared understanding. Subsequently, risks and threats to HAO are de-
lineated with a focus on captivity. Within this section, captivity is defined, the phases of
captivity are outlined, and research on survival in captivity with a focus on coping and
adaptation is presented. The chapter on humanitarian SRM, which outlines the training
landscape, among other things, concludes the theoretical framework that serves as a frame
of reference for the analysis (Chapter 3). In the following, the research design consisting
of the survey instrument of qualitative expert interviews and the methodological proce-
dure of qualitative content analysis according to Mayring are presented and adapted to
the analysis material (Chapter 4). In Chapter 5, the analysis results will be analyzed/eval-
uated, placed in the context of the theoretical framework, and discussed, and finally, rec-
ommendations will be derived. In the last part of the thesis, the most concise points will
be reiterated, and the research questions will be answered. The conclusion of this thesis is

a critical reflection of the limitations underpinned with research outlooks.



2. State of the art: captivity and pre-deployment captivity survival
training

Since this thesis aims at an interdisciplinary approach, the present state of research will
outline the different central topics and the respective relevant literature. It focuses on the
risk of captivity as a high-stress and life-threatening scenario by highlighting such a situ-
ation’s physical and psychological demands. To outline the psychological aspects of con-
finement and survival in captivity, concepts such as stress, resilience, protective factors,
and coping will be drawn on. Since the thesis aims to identify stresses faced and applied
coping strategies in captivity to provide training providers with teaching content deemed
necessary by survivors of captivity, the next step will be to present approaches and objec-
tives of pre-deployment training. For these purposes, this thesis will resort to literature
from the humanitarian aid sphere, psychology, and scientific papers investigating coping
and survival of Prisoners of War (POW). The reliance on literature from military psy-
chology is necessary due to the lack of research conducted with a sole humanitarian/ci-
vilian focus (Mullins & McMains, 2020, p. 511). The inclusion of studies undertaken in
the military is possible since the underlying experience of persons held captive is assumed
to be similar, despite the different mandates of military personnel (e.g., military personnel
is requested and trained to non-disclose any information and to resist interrogation) and

humanitarians held captive (Doran et al., 2012, p. 310).

Scientific papers in resilience research or, more generally, psychology deal with how peo-
ple can survive and cope with violent and coercive situations and the psychological sequel
of such an experience. For example, Alexander and Klein (2009), in their article “Kidnap-
ping and hostage-taking: a review of effects, coping and resilience,” published in the Journal
of Royal Society and Medicine, examined coping and the effects of captivity situations.
Research on survival and coping in captivity has produced a plethora of scientific papers
mainly focusing on the experiences of POW and Holocaust survivors in the 20" century.
For example, Ursano and Rundell (1995), in their book chapter “The Prisoner of War’
published in Jones et al. (1995) “War psychiatry: Textbook of Military Medicine” have in-
vestigated the experiences of POWSs during the Vietnam War, World War II, and the Ko-
rean Conflict and identified captivity stresses, coping strategies, and stresses and chal-

2

lenges during readjusting to post-captivity life. Ursano has published manifold research
projects investigating different aspects of captivity. In addition to focusing on coping in
captivity, Ursano and Benedek (2003) have authored the article “Prisoners of war: long-
term health outcomes”, published in The Lancet investigating the sequelae of captivity.
Other prominent research scholars within the realm of POW research are Hunter and
Rahe.



Similar to Ursano, Hunter has published several works on the captivity experience, in-
cluding the book chapter “The Vietnam POW Veteran: Immediate and long-term effects
of captivity” published by Figley (1978) in “Stress disorders among Vietnam Veterans: The-
ory, research and treatment”. In addition, Hunter authored the book chapters “The psy-
chological effects of being a prisoner of war” in “Human adaptation to extreme stress: From
the Holocaust to Vietnam” by Wilson (1988) and “The Prisoner of War Experience” in
“International Handbook of Traumatic Stress Syndromes” published by Meichenbaum et
al. (1993). Hunter focused her research on the captivity experience itself, including coping
activities and the consequences of captivity. Furthermore, Rahe (2007) brought forward
the two book chapters, “Adaptation to captivity” and “Recovery from captivity” published
in the “Encyclopedia of Stress” edited by Fink (2007). Rahe (2007) delineates phases of
adaptation to captivity and six complimentary recovery phases once released. These

stages include coping behavior identified as adaptive in a captivity context.

Deaton et al. (1977), empirically investigated coping activities and the evolution of coping
activities of U.S Navy POWs in solitary confinement in their article “Coping activities in
solitary confinement of U.S. Navy POWs in Vietnam” published in the Journal of Applied
Social Psychology.

In addition to the discourses on coping during captivity, attention is given to the clinical
issues focusing on trauma therapeutic strategies and the needs of ex-hostages post-release.
An example is the article “Psychological support post-release of humanitarian workers
taken hostage: the experience of the International Committee of the Red Cross (ICRC)” by
Aebischer Perone et al. (2020), published in the British Journal of Guidance and Counsel-
ling, which deals with the handling and support of released persons in the context of the
ICRC.

Through reports of experiences of survivors, such as POWs, and the clinical examination
of the captivity sequel, the need for pre-deployment training was identified, especially in
the professional fields of vulnerable groups such as the military and humanitarian aid
organizations (Doran et al., 2012, p. 307). For this reason, HAO offer pre-deployment
HEAT courses, covering, among other issues, captivity/hostage survival, so that individ-
ual options for action can be displayed and imparted for probable or potential security
incidents to train behavior and coping strategies specifically for a worst-case scenario and
increase security awareness, and at best resilience. However, as elaborated in Chapter 1

and detailed in Section 3.4.1, no uniform understanding of HEAT exists, and standardi-

4 Adaptation to captivity in this thesis is understood as “[...] the use of different behaviors, responses, and strategies to
reduce stress and maximize chances of survival during captivity” (McMains & Mullins, 2015, p. 515).



zation of such training is lacking (Blyth et al., 2021, p. 313). Europe’s New Training Initi-
ative on Civilian Crisis Management (ENTRI), a project led by the Centre for Interna-
tional Peace Operations (ZIF), has attempted to standardize HEAT training provided by
public institutions through a certification process. However, this project was discontin-
ued in 2019 (ENTR], 2019). Furthermore, ENTRi (2013) brought forward a reference cur-
riculum for HEAT training, openly available, covering hostage survival issues. In addition
to EN'TRI having published a reference curriculum, the research project “NGO Safety and
Security Training Project: How to Create Effective Security Training for NGOs” authored
by Persaud in 2014 and published by the European Interagency Security Forum (EISF) and
InterAction aimed to identify appropriate security training practices and provide a refer-
ence curriculum for the humanitarian realm. Persaud (2014) identified evaluating the im-
pact of pre-deployment security training as one of the major gaps within provision of
security training (p. 31). Most endeavors to evaluate security courses are focusing on con-
ducting satisfaction surveys immediately after having completed a security training. How-
ever, what is missing is the conduction of an impact analysis of how the security training
changed and influenced personal performance and conduct (ibid., p. 31). Furthermore,
Persaud (2014) identified through empirical research with relevant actors within SRM
that insecurity exists in regard to identifying relevant teaching contents and topics, mainly
resulting from the lack of in-depth assessment on what is required for targeted mission
preparation (p. 21).

Moreover, Blyth et al. (2021) reiterate, in their publication “Hostile environment aware-
ness training: Building individual awareness while addressing organizational resilience” in
the Journal of Business Continuity & Emergency Planning that empirical work covering
the topic of HEAT and the utility of such training appears to be scarce (pp. 324-325). The
research addresses in particular the question of what HEAT training is and interlinked it
with the issue of organizational duty of care. Furthermore, the research investigated the
most effective knowledge transfer methods for preparation in high-threat personal risk
environments. As a result of their empirical contribution, Blyth et al. (2021) highlighted
three main challenges for HAO regarding HEAT; firstly, the lack of empirical evidence of
the value of HEAT training, which includes captivity survival training (pp. 324-325), has
been identified. In addition, they highlight the need for qualitative and quantitative re-
search projects in this area. Secondly, the challenge of organizations to “[...]identifying
venues and credible providers” (Blyth et al., 2021, p. 324) was emphasized. If the human-
itarian sector sets a benchmark and standard for “good” training, these challenges can be
met. Undergoing a certification process leading to a standardization of training content
can be one way to define what depicts useful and “good” training (ibid., pp. 327-328).
The qualitative approach utilized by Blyth et al. (2021), interviewing security officers and

trainers active in the humanitarian realm, brought forward that there is no consensus on



what competencies are needed and what knowledge and skills need to be trained in HEAT

training (ibid., p. 13).

In addition to the publication by Blyth et al. (2021), two research papers investigating the
utility of HEAT could be identified. The article “Self-efficacy and Humanitarian aid
Workers” authored by Turner et al. (2021) and published in the Journal of International
Humanitarian Action is adduced, and the dissertation by Roberts (2021) “Hostile Environ-
ment Awareness Training for Humanitarian Aid Workers: An Outcome Evaluation” avail-
able at ProQuest Dissertations ¢ Theses Global. In their article, Turner et al. (2021) dis-
plays the influence of HEAT courses on general self-efficacy and coping self-efficacy in
critical incidents. They demonstrated that the higher one’s self-efficacy, the more resili-
ence the person would show (p. 1). Furthermore, the research indicates that training
aimed at preparing HAWs to cope with critical incidents increases self-efficacy and thus

resilience levels (ibid.).

Moreover, Roberts (2021) conducted an outcome evaluation of a HEAT training which is
conducted in cooperation with the Headington Institute comprised of theoretical and
practice parts. Roberts (2021) assessed the effects of the HEAT course on deployment and
personal resilience and investigated the subjective perception of the preparation of per-
sons who have survived a critical incident after participating in the training (p. 2). Overall

results of the study show that the training effectively prepares aid workers for critical in-
cidents (ibid.).

Since the aforementioned research papers investigated HEAT courses holistically, and the
focus of the thesis is on captivity survival, the article “Adjustment to the stress of simulated
captivity: Effects of emotion-focused versus problem-focused Preparation on Hostages Dif-
fering in locus of Control” by Strentz and Auerbach (1988) published in the Journal of
Personality and Social Psychology is considered. In their article, Strentz & Auerbach
(1988) investigated the coping processes of flight attendants during a 4-day simulated
captivity (p. 652). Prior to the simulation, participants were theoretically instructed on
managing the stresses related to their captivity experience. The participants were divided
into three groups depending on their theoretical instructions. They were either instructed
on emotion-focused or problem-focused coping strategies or received a control presen-
tation without relevant information about managing captivity stresses (ibid.). Strentz &
Auerbach (1988) demonstrated that participants who had received theoretical instruc-
tions on coping strategies in advance primarily relied on these strategies imparted during
the theoretical input. Since the participants were divided into groups, it could be shown
that the persons who were instructed in emotion-focused strategies had the lowest anxiety

and emotional distress levels (p. 652).



Since, as already elucidated, no scientific papers on the explicit topic of identifying teach-
ing content could be found, publications from the military context will be included. Sim-
ilarly, no research could be identified in the military sector that addresses the identifica-
tion of captivity survival teaching content® for Conduct after Capture (CaC) training® to
prepare military personnel for the demands of captivity. Primarily, studies could be iden-
tified that investigate the impact of such stress inoculation training or evaluate the learn-
ing outcomes. The study “Does Practice make Perfect? A Measurement of Effects and Im-
pact Analysis of the Danish Conduct after Capture Training Program”, authored by
Jorgensen (2018) of the Conduct after Capture Section (CaCSEC) of the Danish Army
Intelligence Centre. The study focuses on and compares the learning outcomes of the dif-
ferent intensity levels of CaC training (level A, B, and C)” over time and delineates the
necessity of refresher training since the loss of knowledge could be demonstrated (Jorgen-
sen, 2018, p. 5).

The article “What are the Psychological Effects of Delivering and Receiving ‘high-risk’ Sur-
vival Resistance Training?” published in Military Medicine by Matthew et al. (2015), and
the article by Suurd Ralph et al. (2017), “The Effects of Captivity Survival Training on
Mood, Dissociation, PTSD Symptoms, Cognitive Performance and Stress Hormones” pub-
lished in the International Journal of Psychophysiology, investigate the impacts of stress
inoculation training and the psychological effects on both the participants and the in-

structors, and looks into the selection of CaC instructors (CaCI).

After all, three monographs that explicitly address survival and coping strategies in cap-
tivity will be outlined. The monograph “Taken Hostage Stories and Strategies: What Fam-
ilies, Employers, and Governments Should do” by Busch (2016), a former hostage negotia-
tor published in 2016, seems vital to mention. Busch highlights stories of former hostages
and their coping strategies in reference to the different phases of captivity. Furthermore,
potential challenges of captivity are being elaborated, including applied survival strategies
of former captives. However, Busch (2016) does not derive teaching content for training
institutions from the challenges and coping strategies made visible. Instead, the book aims
to promote the personal engagement of people at increased risk and provides detailed

insights into the challenges of people in captivity and their survival strategies.

5 If there is research that empirically derived training content in the military context, its not publicly available (classi-
fied) leading to incomprehensibility regarding the state of research.

6 For a detailed overview on CaC training and Survival, Evasion, Resistance, and Escape (SERE) see Doran, A. P.,
Hoyt, G., & Morgan, C. A. (2012). Survival, Evasion, Resistance, and Escape (SERE) Training: Preparing Military
Members for the Demands of Captivity. In: C. H. Kennedy & E. Zillmer (Eds.), Military psychology: Clinical and
operational applications (2nd ed., pp. 306-331). Guilford Press, New York.

7 The different levels describe the intensity of the examination with captivity survival and are divided into purely
theoretical parts up to captivity simulations lasting several days (Doran et al., 2021, pp. 309-312).



Ofstad (2017), researcher and trainer in conflict management and kidnap survival, pub-
lished his book “Surviving Kidnappers: Precautions, Influence, Strategic tools” to guide
readers through a kidnapping experience. Ofstad provides insights on mitigating the risk
of being kidnapped, highlights strategies for captivity survival and offers practical advice
on how you influence your captors behavior to your benefit. Ofstad emphasizes the psy-
chological aspects of enduring and surviving captivity to provide tools to mitigate the risk
of being traumatized. In addition, Ofstad addresses people at increased risk of captivity
and chooses a similar approach to Busch (2016), providing a guide to offer practical ad-
vice to individuals. Since the monograph is intended to guide survival, it provides tech-
niques and strategies to cope with captivity; however, it does not focus on teaching con-

tent for specific captivity survival training.

Finally, the book “Kidnapping and Abduction: Minimizing the Threat and Lessons in sur-
vival” by Heard (2015), former deputy head of New Scotland Yard Forensic Firearms Ex-
amination Laboratory and team member of hostage response, and trained as a hostage
negotiator, covers information on high-risk areas prone to kidnapping, motivations of
kidnappers, strategies on avoidance and captivity survival. His chapter on kidnap survival
and post-kidnapping debriefing pursues the same goal as Busch (2016) and Ofstad (2017),
providing practical advice on surviving the ordeal physically and mentally to individuals.
Heard (2015) provides essential information for people at increased risk but does not em-

phasize teaching content from a survivor’s perspective.

Nonetheless, Busch, Ofstad, and Heard provide important fundaments for employers,
training institutions, and individuals with their monographs and resources, which should

be integrated into pre-deployment preparation.

The thesis will draw on the state of research demonstrated. The already published contri-
butions on the broader topic of captivity survival and training seem to deal primarily with
the challenges and coping strategies of former POWs, effects during and of these train-
ings, and partially the impact of such training on resilience and self-efficacy, the methods
of knowledge transfer, and the mental and physical impact of surviving captivity. The
identified research gap by Blyth et al. (2021) and Persaud (2014) in terms of standardiza-
tion of teaching content of HEAT courses is addressed in this thesis with a sole focus on

identifying teaching content for captivity survival.



3. Theoretical framework

In the following chapters psychological key concepts, such as stress, coping, the connec-
tion between emotion regulation (ER) and coping, as well as protective factors in the con-
text of resilience research will be introduced at the beginning. The various concepts form
the basis for the content-analytical examination of individuals' stresses and coping strat-
egies in captivity. This is followed by a presentation of humanitarian aid and its objectives
to create a shared understanding for the thesis. Subsequently, the risks and threats HAW
face are elaborated, focusing on captivity. After presenting a working definition and rele-
vant fundamental information on captivity, humanitarian SRM is defined to represent
how humanitarian organizations respond to these risks. This chapter concludes with an
examination of pre-deployment training, concentrating on captivity survival training in
the context of humanitarian SRM. The theoretical input that follows now represents the
theoretical framework and basic information of this work, which serves as a frame of ref-

erence for the analysis in Chapter 5.

3.1 Psychological key concepts: stress, coping, and resilience

As the thesis deals with captivity survival to identify relevant teaching content for pre-
deployment captivity survival training for HAO, an examination of the psychological
concepts of stress, coping, and resilience is necessary. In the following section, stress and
the transactional model of stress and coping by Lazarus are introduced, to establish a
foundation on which to understand this thesis. Additionally, coping, and coping strate-
gies will be elaborated in more detail by presenting common coping taxonomies for the
assessment of instances of coping. Further, the relationship between ER and coping is
mapped, as individuals in captivity, due to the situational circumstances, must control
and manage their emotional response, in the context of coping behaviors. Finally, a short
excursus will address resilience and protective factors of the person since strengthening

these is essential in the context of pre-deployment captivity survival training.

3.1.1 Defining stress: stress as a transaction

The omnipresence of the term stress in everyday life is usually based on the understanding
that stress refers to both the stressor, e.g., external (e.g. heat) or internal (e.g. thoughts,
expectations) stimuli that trigger stress, and the individual stress reaction in terms of the
physiological and psychological response to the stressor (Heinrichs et al., 2015, p. 4;
Kaluza, 2018, p. 17; Plaumann et al., 2006, pp. 3-5). However, the interdisciplinary use of



the term stress and differences in the theoretical approach make a definitional consensus

of universal character complicated (Plaumann et al., 2006, p. 3).

The subject area of the thesis dictates the examination of psychological concepts of stress,
which do not only consider biological processes, stressors, and stress responses isolated
from each other. Instead, it requires an understanding of stress, which allows viewing
stimuli, subjective appraisal, personal stress reactions, and individual coping efforts in
conjunction. Lazarus and Folkman (1984) significantly shaped today’s prevailing trans-
actional understanding with their research, contrasting the then dominant conceptions
of stress that viewed stress as either a stimulus or a response with a conception of stress
that emphasizes the relationship between environment and person, thus adding the com-

ponent of subjective appraisal of a putative stressor (p. 21).

The problem that Lazarus and Folkman (1984) saw in the stimulus-based definitions cen-
tering solely on the environment (e.g., natural disasters and illness) is based on the as-
sumption that “[...] certain situations are normatively stressful but does not allow for in-
dividual differences in the evaluation of the events” (ibid.). The response-based defini-
tions assume that individuals react with stress. As per Lazarus and Folkman (1984), stim-
ulus and response-based conceptions are only partially useful due to the mere centering
on the stress response (ibid.). Lazarus’ & Folkman’s definitional delineation with their
transactional understanding of stress focuses on the reciprocal relationship between en-
vironment and person due to individual differences in appraisal and how people respond

to perceived stressors (ibid.). Lazarus and Folkman (1984) define stress accordingly:

“Psychological stress is a particular relationship between the person and the
environment that is appraised by the person as taxing or exceeding his or her
resources and endangering his or her well-being.” (p. 19)

The transactional understanding of stress, therefore, assumes that stress is a process that
is triggered when a stimulus (external or internal) is classified as a stressor by a person’s
appraisal and hence perceived as a threat to a person’s physiological and/or psychological
integrity (Gellman, 2020, p. 2146; Heinrichs et al., 2015, p. 5; Lazarus & Folkman, 1984,
p- 21). Lazarus (1991b) emphasizes that stress and emotion (see Section 3.1.4) are not
simply engendered “[...] by factors in the environment or by intrapsychic processes, but
by person-environment relationships that change over time and circumstances” (p. 819).
Lazarus & Folkman (1984) explain that whether a stimulus becomes a stressor depends
on the cognitive appraisal, as well as the assumed coping resources available (p. 19). Con-
sequently, stress results when a person’s assessment reveals that the stressor presents as
relevant to one’s well-being and has the potential to cause damage or loss leading to a

stress response/reaction. The term stress reaction subsumes all arising processes within a



person to respond to the identified stressor. Stress reactions are ascribed to four different
components: physiological changes (e.g., increased heartbeat, increased muscle tension,
faster breathing), cognitive (influences on how one thinks and processes information),
emotional (e.g., feelings triggered), and behavioral (everything a person does in a de-
manding situation) (Heinrichs et al., 2015, p. 5; Kaluza, 2015, pp. 10-13, 2018, pp. 16-17;
Lazarus, 1991a, p. 112). The subjective appraisal of the threat character of the stressor
forms the relevant and primary measurement, but not whether the threat would objec-
tively be assessed as such (Heinrichs et al., 2015, p. 5). Lazarus and Folkman (1984) rec-
ognize that extreme environmental conditions exist, which lead to stress in almost every
human being and the subjective evaluation of the environment leads to the assessment of
“threat” (p. 19). Captivity (see Section 3.3.1) and torture are considered objectively as sit-
uations and experiences that function as potentially® traumatic and stress-triggering and
represent “universal stressors” (ibid.). Traumatic, adverse, uncontrollable, and unpredict-
able events are highly stress triggering (Gerrig & Zimbardo, 2018, p. 478). Nevertheless,
it seems essential to add that the appraisal of the different stimuli in captivity lead to dif-
fering human stress reactions as well as coping strategies, and a pure reduction of the
understanding of stress to the environmental component undermines the variability of

human responses (Lazarus & Folkman, 1984, pp. 19 & 82).

Accordingly, Lazarus and Folkman’s (1984) transactional stress and coping model is pre-
sented to elaborate on the emergence of stress and display the relational process of person

and environment.

3.1.2 Transactional model of stress and coping

The stress concept described above is the basis for the transactional model of stress and
coping. It is assumed that stress situations regard a reciprocal process between the de-
mands of the situation and the acting person. This understanding is accompanied by the
assumption that it is not the objective quality of a stimulus relevant to the stress reaction
but the subjective evaluation by the person (Lazarus & Folkman, 1984, p. 21). Lazarus and
Folkman (1984) center their model of stress and coping on appraisal processes and coping
(p. 53). The cognitive appraisal process can be understood as a permanent environment
examination to identify potential stimuli affecting ones well-being; coping serves to re-
store or maintain personal well-being (Christ, 2005, p. 24; Lazarus & Folkman, 1984,

p. 19). A coping strategy is “[...] a cognitive, emotional and/or behavioral response to

8 The thesis intentionally refers to “potentially traumatic” because “[...] highly aversive events that fall outside the
range of normal experience are “potentially” traumatic because not everyone experiences them as traumatic” (Bo-
nanno & Gupta, 2009, p. 145).



stress associated with a particular function, e.g., calming down or solving the problem”
(Stanistawski, 2019, p. 5).

Cognitive appraisal is divided into three stages: primary appraisal, secondary appraisal,

and reappraisal (Lazarus & Folkman, 1984, p. 53).

Appraisal process

Primary appraisal evaluates the event as irrelevant, positive, or stressful/dangerous and
thus engenders emotions (secondary appraisal engenders emotions as well) (Folkman &
Lazarus, 1988, pp. 466-467). Folkman and Lazarus (1988) emphasize that the “relation-
ship between emotion and coping in stressful encounters is bidirectional” (p. 466); thus,
each is influencing the other. If the event is assessed as stressful, three possibilities are
distinguished: 1) harm/loss refers to damage that the person has already suffered, 2) chal-
lenges are occurrences that have the potential of containment and/or growth, 3) threat
refers to expected damage or loss and is therefore future-oriented (Lazarus & Folkman,
1984, p. 53). Regarding challenges and threats, Lazarus and Folkman (1984) argue that
“[...] threat and challenge are not poles of a single continuum; they can occur simultane-
ously and must be considered as separate, although often related, constructs” (p. 53.).
Furthermore, threat and challenge differ in their emotional response. The subjective eval-
uation of challenges primarily generates positive emotions, whereas threat is afflicted with
negative ones (Christ, 2005, p. 24). This can be compared to Selye’s distinction between
eustress and distress.’

Whereas primary appraisal assesses the quality of the event in terms of one’s well-being,
secondary appraisal analyzes the resources available when primary appraisal assesses
stimuli as a challenge, threat, or harm/loss. In other words, it evaluates the options for
coping with the stress-related situation. The evaluation of coping options focuses on
whether a particular coping option can achieve the desired goal, whether specific coping
strategies can be applied, and what potential consequences can result (Folkman &
Lazarus, 1980, p. 223; Lazarus & Folkman, 1984, 35 & 53). One’s evaluation of resources
focuses on competence, social/peer support, and tangible material resources aiming at
readapting and restoring poise in the person-environment relation (Lazarus & Folkman,
1984, p. 82; Schwarzer & Jerusalem, 1992, p. 197; Schwarzer & Luszczynska, 2012, p. 31).
The evaluation of the consequences occurs in coordination with further internal/external
requirements and constraints (Folkman & Lazarus, 1980, p. 223; Lazarus & Folkman,

1984, 35 & 53). This conception of coping ties in with Bandura’s (1977) understanding of

9 See Selye, H. (1976). The Stress of Life. McGraw-Hill, New York.



outcome expectancy and efficacy expectancy. Outcome expectancy is understood as the
assessment of a person of whether certain conduct will conduce a particular result.
Whereas efficacy expectancy describes one own’s belief about the ability to successfully
perform the behavior needed to achieve the outcome (Bandura, 1977, p. 193; Christ, 2005,
p. 26).

Even if the designation of primary and secondary appraisal implies a (temporal) hier-
archization that suggests that primary appraisal is prioritized, the two evaluations are
viewed as intertwined and interdependent. It is essential to clarify that it is a complex
interplay between the two and that they do not necessarily run off consciously or sequen-
tially in time. The two processes can also coincide (Lazarus & Folkman, 1984, pp. 43 &
53-54; Schwarzer & Jerusalem, 1992, pp. 197-198). As per Schwarzer and Jerusalem
(1992), the terms “demand appraisal” referring to primary appraisal and “resource ap-
praisal” for secondary appraisal seem more appropriate to avoid a non-existent and mis-
leading temporal hierarchization of the two processes (Schwarzer & Jerusalem, 1992,
p. 198).

The final form of appraisal that Lazarus and Folkman (1984) adduce is reappraisal. A new
evaluation occurs due to new information about the environment, one’s reaction, or its
consequences. Reappraisals thus take place when there is a change in the person-environ-
ment relationship that provides information about whether physiological or psychologi-
cal integrity is threatened and whether adequate resources are available to cope with these
demands (Lazarus & Folkman, 1984, p. 38). Lazarus and Folkman (1984) stress that new
evaluations do not differ essence-wise from demand and resource appraisal, but rather
the dynamic character of the person-environment-transaction is displayed (p. 38). Reap-
praisals are thus evaluations that occur chronologically after demand and resource ap-
praisals due to changed conditions of the person-environment relationship. In this re-
gard, it should be noted that no objective changes to the situation through active inter-
vention are required, but an inner-psychic confrontation with the situation can reinter-
pret the subjective threat character (Christ, 2005, p. 26; Kaluza, 2018, p. 46; Krohne, 2017,
pp- 11-12; Lazarus & Folkman, 1984, p. 38).

Primary and secondary appraisals are not self-contained and separate processes; instead,
Lazarus and Folkman (1984) emphasize that “[s]econdary appraisals of coping options
and primary appraisals of what is at stake interact with each other in shaping the degree
of stress and the strength and quality (or content) of the emotional reaction” (p. 35). Here-
with is meant that the initial evaluation of the threat character of the situation can be
mitigated in its anticipated strain if the individual’s evaluation of the resources turns out
to be positive. Finally, both appraisal processes induce the stress reaction and influence

the individuals coping behavior to counter it (Christ, 2005, p. 27).



Coping process

If a situation is appraised as stressful and coping efforts are necessary to reduce stress,
coping measures are implemented (Folkman & Lazarus, 1980, p. 223). As per Lazarus and
Folkman (1984), coping is defined as “[...] constantly changing cognitive and behavioral
efforts to manage specific external and/or internal demands that are appraised as taxing
or exceeding the resources of the person” (p. 141). Lazarus and Folkman understand cop-
ing as a process influenced by appraisal and the emotions that result from it, thus influ-
encing and changing the reciprocal relation between person and environment (Folkman
& Lazarus, 1980, pp. 223-224, 1988, p. 467). Inherent to the understanding of coping as a
process belong various core characteristics. Among other, context is one core element,
which implies that all coping actions and thoughts that a person performs are carried out
within a specific context and are directed towards this context (Lazarus & Folkman, 1984,
p. 142). It can be said that all coping efforts are adapted and directed to the respective
contextual conditions. Besides context, Lazarus and Folkman (1984) also emphasize
change, in the sense that the processual understanding of coping assumes that change is
inherent. Accordingly, personal coping efforts change during a stressful situation. Thus,
utilizing different coping efforts is inevitable and depends on the altering person-envi-
ronment relationship (ibid.). The continuous change and non-static nature of coping are
not arbitrary but rather the expression of the development of stress, the changing person-
environment relationship, and the accompanying individual evaluations. The alteration
of this relationship is the product of coping efforts aimed at changing the situational cir-
cumstances or the emotional meaning (ibid., pp. 142-143). Although, as per Lazarus and
Folkman (1984), the source of the variation of this relationship is secondary, it primarily
should be brought into the focus that each alteration of this relationship leads to a reap-
praisal of the circumstances, the meaning for one’s well-being, and efforts which can be
performed. Cognitive reappraisals thus act as a mediator of the coping process (pp. 142—
143).

Coping efforts divide into problem-focused and emotion-focused coping within the
transactional approach. The problem-focused coping approach centers around efforts to
change or manage the stressor. Emotion-focused coping describes efforts to regulate emo-
tions generated by a stressful event. The latter is primarily utilized when the subjective
assessment shows that no modification or improvement of the situational/environmental
conditions is possible (e.g., loss of a beloved person). In situations in which it is assumed,
based on the evaluation, that the stressors can be directly dealt with and thus modified,
people primarily resort to problem-focused coping (Folkman & Lazarus, 1980, p. 225;
Lazarus & Folkman, 1984, p. 150; Stephenson et al., 2016, pp. 360-361).



Antecedents and outcomes of the stress process

As per Lazarus and Folkman (1984), various factors exist, so-called antecedents, which
affect and influence the appraisal processes (pp. 55-56). In addition to factors influencing
the appraisal process, Lazarus and Folkman delineate that the coping process and ap-
praisal generate outcomes. Antecedents are differentiated between environmental and
person variables. As person variables that influence the appraisal process, 1) commit-
ments and 2) beliefs are delineated. These variables exert influence in different ways: First,
they affect whether a stimulus is relevant to one’s well-being. Secondly, they form the
understanding of the situation and influence the emotions engendered and coping efforts;
thirdly, they provide the fundament to evaluate the results (Lazarus & Folkman, 1984,
pp. 55-56). As per Lazarus and Folkman (1984), commitments voice what is significant
to a person and ultimately determine what has meaning for a person. Commitments are
motivational structures, such as one’s own goals and values, affecting and influencing the
subjective meaning of a situation (pp. 55-56). Commitments are said to have a motivating
property that influences survival in life-threatening and persistent extreme stress situa-
tions or that “forges a will to survive and live” (ibid., p. 61) and thus determines coping
efforts (ibid., pp. 61-62). The will to live is frequently understood as essential for survival
in extreme situations (e.g., illness, captivity). The configuration of the will to live varies
from person to person and dependents on one’s prioritized commitment (Lazarus & Folk-
man, 1984, pp. 61-62). In summary, commitments express what is essential to the person
and shape the foundation of their decisions. The motivational property urges a person to
make efforts to change the situation and thus contribute to maintaining hope. However,
commitments have a vulnerability component which describes that the stronger one’s
commitments, “[...] the greater the potential for threat and challenge” (ibid., p. 80).

On the other hand, Lazarus and Folkman (1984) highlight beliefs, generally understood
as convictions and expectations (generalizing and situation-specific expectations) of a
subject to meet situational demands (Christ, 2005, p. 30; Dorre, 2001, p. 17; Lazarus &
Folkman, 1984, p. 80). Among others, belief includes internal and external control beliefs,
generalized self-efficacy expectations, and self-confidence (Christ, 2005, p. 30; Lazarus &
Folkman, 1984, pp. 65-77). It would go beyond the scope of this paper to outline all these
concepts; however, Lazarus and Folkman (1984) designate as essential internal and exter-
nal control beliefs and existential beliefs to stress theory (p. 80). Observing the impact of
beliefs on the appraisal is difficult since they operate on a “tacit level” (ibid.). Beliefs about
personal control describe how a person believes the outcomes of a relevant situation to
one’s well-being can be controlled. In this regard, it is emphasized that this assessment

mainly influences appraisal in ambiguous situations. These control beliefs are not merely



about the environment but also about whether one can control one’s own response. The
appraisal of the controllability of a situation influences the generation of stress. Thus, if a
situation is assessed as controllable, it has a stress-reducing character. Finally, it is stated
that the appraisal of the controllability of a situation and one’s response affects emotions

and coping (ibid., pp. 80-81).

In addition, existential beliefs are designated. By existential belief, Lazarus and Folkman
(1984) understand “[...] faith in God, fate, or some natural order in the universe, are gen-
eral beliefs that enable people to create meaning out of life, even out of damaging experi-
ences, and to maintain hope” (p. 77). Commitments and existential beliefs differ because
commitments refer to values, whereas beliefs deal with what a person thinks is true. Com-
mitments furthermore have a “motivational-emotional quality” (Feather, 1975, as cited
in Lazarus & Folkman, 1984, p. 77), whereas beliefs are considered “affectively neutral”
(ibid.). In short, existential beliefs are not emotional but help regulate generated stress
emotions. However, they can involve emotions when commitments to a value, own in-

tegrity, or goal are in danger (Lazarus & Folkman, 1984, p. 77).

In addition to person variables, Lazarus and Folkman (1984) also discuss environment

factors that influence appraisal (see Table 1).



Table 1: Transactional model of stress and coping: Environment factors

Environment Definition

antecedents

Novelty “An event/situation that the person has not formerly experienced. The
degree of novelty is differentiated regarding previous experience. Prior
experience can consist of having experienced a alike situation before
and information on a situation (reading, hearing, inference).

Predictability Predictability implies that there are predictable environmental charac-

Event uncertainty

Imminence

Duration

Temporal uncer-
tainty

Ambiguity

Timing of events in
relation to the life
cycle

teristics that can be discerned, discovered, or learned.
Probability of an event’s occurrence.

Imminence refers to the period of anticipation before an event’s occur-
rence.

Duration of the stress-inducing situation. Duration is closely related to
imminence. Only the temporal aspect is differentiated here. Imminence
refers to the phase before an event, whereas duration refers to the phase
during the incident.

There is certainty about the occurrence of a stressful event, but there is
uncertainty about the exact time of occurrence

When the information necessary for appraisal is unclear or insufficient,
we say that the environmental configuration is ambiguous. Ambiguity
is thus understood as situations in which information necessary for an
appraisal is missing, unclear, or insufficient due to situational equi-
voque.

Stressful events do not occur in a vacuum, but in the context of the in-
dividual’s life cycle and in relation to other events, be they distant, re-
cent, or concurrent.”

Source: Own representation, data: Lazarus and Folkman (1984, pp. 82-116).

Ultimately, it can be said that person variables lend meaning to a (stressful) event and

environment factors have the effectiveness to produce threat. However, due to the com-

plexity, the listed variables are understood in dependence on each other and not isolated;

otherwise, they lose their usefulness “as predictors of appraisal” (Lazarus & Folkman,

1984, p. 114). After all, it is to be stated that both person and situation factors can produce

or reduce threat (dual capacity) (ibid.).

By no means is the list of variables exhaustive. However, they were chosen because it is

believed that they facilitate further understanding of the thesis and can function as a frame

of reference for the analysis and help identify relevant training content by considering

relevant aspects of the development of stress regarding captivity survival training.



Finally, the transactional model of stress and coping considers the process’ outcomes.
Lazarus and Folkman (1984) formulate outcomes which affect social functioning, morale
(psychological well-being), and somatic health (pp. 182-184). A distinction is made be-
tween short-term and long-term consequences, which is significant because they do not
have to be in harmony (ibid., pp. 183-185). Consequently, it is possible that a stressful
situation can be successfully managed in the short term but still cause undesirable/adverse

outcomes in the long term (ibid., pp. 182-184).

3.1.3 Classification of coping and coping strategies

The scientific interest in coping is visible in the plethora of research papers that differ in
their focus (Folkman & Moskowitz, 2004, pp. 746-747). Operationalizing the concept of
coping proves to be elusive. Identifying the structure of coping to understand how stress
affects human well-being is portrayed in the variety of coping taxonomies (>100) and
lower-order categories (coping strategies) (> 400) identified in the literature (Skinner et
al., 2003, p. 216). The primary goal of a coping classification/taxonomy is to reduce the
multitude of possible coping strategies that represent coping behavior to a parsimonious
theoretical construct. The need for such a construct arises primarily from the possibility
of formulating any number of coping strategies. For this reason, similar coping strategies
from a specific set of possible coping strategies are combined into a superordinate coping
dimension through factor analysis, and thus appropriately simplified constructs can be
created that depict coping behavior and coping strategies on a hierarchical level
(Duhachek & Oakley, 2007, pp. 220-222). As per Skinner et al. (2003), the lack of a unified
classification that would allow for intersubjective comprehensibility leads to a massive
slowdown of progress within this field of research. In addition, comparisons of study re-
sults are hardly possible because the categories/dimensions are study-specific (Skinner et
al., 2003, pp. 216-217; Skinner & Zimmer-Gembeck, 2016, p. 27). A significant challenge
is that coping research has produced dichotomies in many classifications (Lazarus & Folk-
man, 1984, pp. 148-149; Skinner et al., 2003, p. 226). The most used dichotomy is prob-
lem-focused vs. emotion-focused coping, focusing on the coping function (Skinner et al.,
2003, p. 226). Coping functions are not equal to coping outcomes/consequences. Func-
tions describe the aspiration of a strategy (Lazarus & Folkman, 1984, p. 149). Other such
categorizations distinguish between their topological features, engagement vs. disengage-
ment, approach vs. avoidance, or active vs. passive (see Table 2) (Skinner et al., 2003,
p. 226; Skinner & Zimmer-Gembeck, 2016, pp. 32-33). These different distinctions (see
Table 2) tend to classify higher-order coping categories by reference to broad, structural
distinctions and are based either on single coping functions or their topological features
(Lazarus, 1996, pp. 292-293; Skinner & Zimmer-Gembeck, 2016, p. 33). Despite the com-



mon utilization of these dichotomizations and taxonomies, they have become increas-
ingly criticized because coping actions often cannot be assigned exclusively to one cate-
gory distinctively since individual behavior (e.g., support-seeking) may have multiple
functions and features'® (Lazarus, 1996, pp. 292-293; Skinner et al., 2003, p. 226). Criti-
cisms include that the categories are not “conceptually clear, mutually exclusive, or ex-
haustive” (Skinner et al., 2003, p. 227). Furthermore, it is emphasized that the dichotomi-
zation oversimplifies the discussion on coping (ibid., p. 292). These challenges have led
Lazarus (1996) and Skinner et al. (2003), among others, to the conclusion that the dis-
tinction based on single functions or topological features is not sufficient for research on
coping and suggest not to utilize these distinctions (Lazarus, 1996, pp. 292-293; Skinner
et al., 2003, p. 227; Skinner & Zimmer-Gembeck, 2016, pp. 27-28). The different classifi-
cations differ in the number of higher-order categories representing coping strategies.
Table 2 provides an overview of prominent taxonomies, differing from 2 to 5 dimensions

as higher-order categories.

Table 2: Coping taxonomies: Higher Order Systems Construct Definitions

Auvrhers Construct Defimnions

Two-dimensional models Problem-focused: Coping aimed at managing the problem causing the stress

Lazarus and Folkman (1984)

Krohne {1993); Roth & Cohen
(1986)

Brandstadier & Renner (1990)

Compas, Connor, Osowiecki, &

Welch (1997)
Three-dimensional models
Moos & Billings (1982)

Heckhausen & Schulz (1995)

E. A. Skinner, Edge, Altman, &
Sherwood (2003 )

Four-dimensional models
Carver, Scheier, & Weiniraub
(1989)

Five-dimensional models
Ayers, Sandler, West, & Roosa
(1996)

Emotion-focused: Coping aimed at regulating emotional responses to the stress
Approach: Cognitive and emotional activity oriented toward the source of stress
Avoidance: Cognitive and emotional activity oriented away from the source of stress
Assimilation: Transforming circumstances in accordance with preferences
Helplessness: Adjusting personal preferences to sitwational constrainis

Voluntary: Responses to stress that involve volition and conscious effor
Involuntary: Responses to stress that are automatized

Problem-focused: Seeks to modify or eliminate the source of stress

Emotion-focused: Manage the emotions caused by source of stress

Appraisal-focused: Involves anempts 1o define meaning of a stressful situation

Primary control: Effort to influence objective events

Secondary control: Efforts to maximize one's fit with the current situation

Relinquishment of control: Forfeiture of control

Autonomy: Coping efforts directed at coordinating actions directly within the environment

Competence: Coping efforts directed at coordinating onc’s own preferences, flexibly adjusting
preferences to match available options and siteational consiraints.

Oithers: Coping efforts that coordinate individual’s reliance on others with the social resources
available in the environment

Problem-focused: Coping aimed at directly changing the stressful condition

Distraction: Coping aimed at avoiding the siressor by engaging in alternate activities
Avoidant: Coping aimed at avoiding the stressor by physically or mentally distancing oneself
Support: Seeking instrumental aid or emotional comfort from others

Problem solving: Active efforts aimed directly toward the source of stress, including all
behavioral or cognitive efforts directed at instrumentally changing environmental conditions

Secking support: Soliciting emotional comfort, instrumental assistance, or spirinal guidance
from outside parties

Avoidance: Attempts to escape stressfiul conditions by physically or mentally withdrawing from
the source of stress

Distraction: Active attempts to deal with a stressful situation by engaging in altemative, more
pleasurable activities

Cognitive restructuring: Active attempis to change one’s view of a stressful situation to view it
ina more positive light

Source: Duhachek and Oakley (2007, p. 222).

10 For a detailed discussion on the development of a structure of coping see Skinner, E. A., Edge, K., Altman, J., &
Sherwood, H. (2003). Searching for the structure of coping: A review and critique of category systems for classifying
ways of coping. Psychological Bulletin, 129(2), pp. 216-269.



Although Skinner et al’s (2003) taxonomy is currently considered “state of the art”
(Duhachek & Oakley, 2007, p. 221), the complexity of the taxonomy is beyond the scope
of this paper. Therefore, for the present paper, it was decided to utilize the five-dimen-
sional model by Ayers et al. (1996) (see Table 2 and 3) to categorize coping behaviors
because it considers individual coping functions and topological features. Thus, it is as-
sumed that the five-dimensional model allows for adequate categorization. Ayers et al.’s
(1996) taxonomy*! is introduced in Table 3. Table 3 displays the higher-order dimensions
and designated strategies assigned to these dimensions. The five higher-order dimensions
with a total of 11 “theoretically and empirically based” (Ayers et al., 1996, p. 931) coping
categories combine both problem-focused and emotion-focused coping (function), as
well as topological features such as active and passive (ibid.). Ayers et al. (1996) identified
problem-focused strategies, direct emotion-focused strategies, distraction strategies,
avoidant strategies, and support-seeking strategies as higher-order dimensions (pp. 928-
930).

Table 3: Ayers et al.’s five-dimensional model of coping

Dimension Problem-focused strategies

Definition | “Reflect cognitive and behavioural efforts at managing or altering the problem
causing the distress.

Strategies Cognitive decision-making refers to all planning or thinking about ways to
/categories | solve the problem. It includes thinking about choices, future consequences, and
ways to solve the problem. It is not simply thinking about the problem but
thinking about how to solve it. It involves planning and not executing actions
to solve the problem.

Direct problem-solving refers to efforts to change the problem situation by

changing the self or by changing the environment. It involves what one does,
not what one thinks.”

Dimension Direct emotion-focused strategies

Definition | “Reflects efforts to manage the emotional response to a stressful event by focus-
ing directly on the it in an active and constructive fashion.

Strategies Seeking understanding includes cognitive efforts to find meaning in a stressful
/categories | situation or understand it better. It involves seeking understanding of the situ-
ation and not seeking to put a positive interpretation on the situation.

11 The underlying motivation of Ayers et al. to test the five-dimensional model was to create a coping
taxonomy to capture instances of coping from children. However, since the theoretical foundations
(emotion-focused and problem-focused coping) derive primarily from research investigating coping during
adulthood, there is no problem in using the dimensions, including their definitions for a research project
investigating instances of coping of adults.



Positive cognitive restructuring refers to thinking about the situation in a more
positive way. It includes thoughts that minimize the problem or the conse-
quences of the problem. Acceptance that one can live with the situation the way
it is optimistic thinking and an example of positive cognitive restructuring.

Expressing feeling involves the overt expression of feelings either by an action
to express feelings, a verbal expression of feelings, or simply an overt release of
emotion. It is a solitary activity and does not include discussing feelings with
another person. It also does not include inappropriately acting out feelings by
threatening or hurting another person.”

Dimension Distraction strategies

Definition | “Usage of other activities or stimulus to distract yourselves from dealing with
or thinking about the problem situation.

Strategies Physical release of emotions includes efforts to work off feelings with physical

/categories | exercise physically, or efforts to relax physically. There needs to be at least a
moderate amount of physical exertion involved.
Distracting actions include efforts to avoid thinking about the problem situa-
tion by using distracting stimuli, entertainment, or some distracting activity.”

Dimension Avoidant strategies

Definition | “These strategies attempt to manage emotion by trying to avoid or stop think-
ing about the problem entirely.

Strategies Avoidant actions include behavioral efforts to avoid the stressful situation by

/categories | staying away from it or leaving it.
Cognitive avoidance refers to efforts to avoid thinking about the problem. It in-
cludes fantasy or wishful thinking or imagining that the situation was better. It
refers to cognitive activity and not behaviors one does to avoid thinking about
it.”

Dimension Support-seeking strategies

Definition | “Comprised of problem-focused support and emotion-focused support.

Strategies Problem-focused support involves using other people as resources to assist in

/categories | seeking solutions to the problem situation and seeking advice or information or

direct task assistance.

Emotion-focused support involves other people in listening to feelings or

providing understanding to help the person be less upset.”

Source: modified after Ayers et al. (1996, pp. 928-930).

The strategies of cognitive decision-making, direct problem-solving, and problem-fo-

cused support seeking are assigned to problem-focused coping. In contrast, all other di-

mensions and strategies function to reduce emotional reactions and manage and regulate



the emotional response (emotion-focused coping) (Ayers et al., 1996, p. 931). Further-
more, Ayers et al. (1996) ascribe the topological characteristics active to cognitive deci-
sion-making, direct problem-solving, seeking understanding, cognitive restructuring,
problem-oriented support, and emotion-oriented support (ibid.). All other strategies are
considered passive coping (ibid.). Coping instances that directly address the source of
stress are considered active coping (approach), whereas passive coping is characterized
by avoiding the stress-producing situation (Ayers etal., 1996, p. 931; Duhachek & Oakley,
2007, p. 222).

3.1.4 Overview: coping and emotion regulation

The relationship between coping and emotion regulation (ER) will be presented in a short
excursus. ER and associated strategies, such as situation selection (choosing which situa-
tion to engage with), external situation modification, cognitive change (reappraisal), and
attentional deployment (distraction) (Gross, 2013, pp. 9-10), are highly relevant for un-
derstanding coping in captivity. However, first, a definition of emotions should be intro-
duced, which does not claim to be comprehensive, but instead aims to create a basic un-

derstanding.

Emotions are often used synonymously with feeling in everyday life, whereas the psycho-
logical understanding distinguishes between the two. In the psychological sense, feeling,
e.g., subjective experience/perception is one component of emotions of four in total. In
addition to the affective component (feeling), emotions are attributed a physiological
(physical reaction), expressive (behavioral), and cognitive (thought/information pro-
cessing) component (Brandstitter et al., 2018, pp. 168-169; Sticher & Grieflig, 2019,
p- 40). The origin of emotion lies in internal or external stimuli appraised to be relevant
to a person as part of an evaluation process (Gross, 2015, p. 5). However, emotions are
not always related to an external situation; hence emotions can be engendered/intensified
intentionally/unintentionally by thoughts or by substances such as alcohol. Consequently,
emotions can be conditionally decoupled from the current situation or even compensated
during a stressful event through thought processes by focusing on, for example, past or

future positive situations (Brandstitter et al., 2018, p. 173).

In summary, then, emotions can be understood as a complex pattern comprising different
components (Gerrig & Zimbardo, 2008, p. 454):

“Emotions such as anger, amusement, fear, and sadness arise when an indi-
vidual attends to a situation and appraises it as being immediately relevant
to his or her currently active goals. As emotions arise, they typically involve
loosely coupled experiential, behavioral, and physiological responses: One



feels, behaves, and mounts whole-body responses.” (Gross & Jazaieri, 2014,
p. 389)

The fact that people are not helplessly at the mercy of their experienced emotions seems
to be a consensus in research and is likely to be noticed by everyone in everyday life since
people regulate their emotions constantly (Brandstitter et al., 2018, p. 221). Brandstétter
(2018) emphasizes that ER is not only about minimizing negative emotional states but
also about regulating positive affective states in certain situations (ibid.). Gross (1998)

brought forward the following definition of ER:

“[...] refers to the processes by which individuals influence which emotions
they have, when they have them, and how they experience and express these
emotions. Emotion regulatory processes may be automatic or controlled, con-
scious or unconscious.” (Gross, 1998, p. 275)

Depending on the goal, emotions can be influenced in various ways; for example, their
experienced intensity and expression can be attenuated, maintained, or increased (Brand-
stdtter et al., 2018, p. 222; Gross, 2013, pp. 8-9).

Brandstatter et al. (2018) and Gross (2013) argue that ER and coping are sometimes used
synonymously. Both delineate that coping and ER are related but not synonyms. Their
argument is based on the fact that coping is primarily aimed at reducing negative emo-
tions or their negative affective experience, that coping lasts longer in spatial terms, and
that ER, among other things, also considers the intensification of emotions, depending
on the situation (Brandstitter et al., 2018, p. 222; Gross, 2013, pp. 8-9). Lazarus and Folk-
man (1984) state that coping aims to ameliorate and mitigate negative emotions, so cop-
ing can be understood as a type of ER (Lazarus & Folkman, 1984, pp. 150-151). Scholars,
such as Eisenberg et al. (1997), group coping and ER under self-regulation (Eisenberg et
al., 1997, pp. 41-43). Nevertheless, a distinction can be made between emotion-focused
and problem-focused coping. Problem-focused coping can be triggered by emotions that
are perceived as distressing. Yet, the strategies that fall under problem-focused coping do
not count as ER since they pursue the goal of changing the cause of the generated stress
(Folkman & Moskowitz, 2004, pp. 762-763; Gross, 1998, pp. 275-277). Folkman and
Moskowitz (2004) conclude by reiterating that ER strategies proposed by Gross (2013)
“can be considered emotion-focused coping because they are elicited in response to the
depiction of disturbing, stressful events that the individual is unable to control or change”
(p. 763).



3.1.5 Resilience and protective factors

The conceptual understanding of resilience is diverse and inconsistent (Luthar et al., 2000,
p. 544). Profoundly, resilience “refers to positive adaptation, or the ability to maintain or
regain mental health, despite experiencing adversity” (Herrman et al., 2011, p. 259). Con-
ceptualizations of resilience range from trait-based approaches, e.g., the assumption that
resilience is a stable characteristic of the person, to an outcome-based approach, that re-
silience is the product of adversity that facilitates recovery. More recent streams of re-
search have taken a process-based approach to resilience, understanding resilience as a
variable, dynamic and multidimensional process of adaptation (Herrman et al.,, 2011,
pp. 259-260; Luthar et al., 2000, pp. 544-546). Resilience does not imply the absence of
difficulty or experienced distress and the absence of long-term psychopathology (Bo-
nanno, 2005, p. 266). Understandings that define resilience as a stable character trait as-
sociated with the invulnerability of resilient people were revised (Rénnau-Bose & Froh-
lich-Gildhoft, 2020, p. 11). A tabular summary of prominent conceptual attempts of re-
silience has been compiled by Meredith et al. (2011), covering about 14 pages (see Ap-
pendix A Meredith et al. (2011)), thus making visible the dimension of the different con-
ceptions. A detailed discussion of the different conceptions would be misplaced here. De-
spite the diversity of understandings, two points seem to be identifiable across definitions.
On the one hand, many definitions include the assumption that various intrapersonal
factors and systems, such as family and social networks, promote resilience; also referred
to as protective factors/resilience factors (Herrman et al,, 2011, p. 260; Meredith et al.,
2011, p. 29). On the other hand, if resilience is understood as a process, there seems to be
a consensus that resilience is context-specific and time-specific and thus not equally
found in all life domains (Herrman et al., 2011, p. 260). Inherent in the understanding of
resilience as a variable and dynamic process of adaptation and development is that resili-
ence develops through the interaction between the environment and the individual, and
this is dependent on the mastery experiences made, as well as experiences in general
(Ronnau-Bose & Frohlich-Gildhoff, 2020, p. 18).

In the context of resilience, protective factors describe resources that have a buffer effect
against the negative effects of adversity in a stressful/potentially traumatic situation (Bo-
nanno & Gupta, 2009, p. 151; Frohlich-Gildhoff & Ronnau-Bose, 2019, p. 28).

Protective factors of a person are divided into personal (intrinsic) and social resources.
Personal resources, also called resilience factors, are of interest to the present work. The
protective effect of personal resources could be proven in empirical studies (Frohlich-
Gildhoft & Ronnau-Bdse, 2019, p. 41; Turner et al., 2021). Since this paper focuses on
teaching content for captivity survival training, social protective factors, such as family or

social networks, are not further considered. However, their importance for recovery from



captivity should not be undermined. Personal protective factors classified as relevant for
the following work are hardiness, self-efficacy, coping strategies, coping self-efficacy, and
mastery experience. It can be assumed that these concepts are essential for training in
general and survival in captivity. In Table 4, hardiness, self-efficacy, mastery, and coping

self-efficacy are defined.

Table 4: Personal protective factors

Concept Definition

Hardiness Hardiness is understood as a stable personality trait.
Three general characteristics of hardy persons:
1. “the belief that they can control or influence the events of their experience,

2. an ability to feel deeply involved in or committed to the activities of their
lives,

3. the anticipation of change as an exciting challenge to further development”
(Kobasa, 1979, p. 3).

Mastery Refers to a person’s belief that they can resolve life’s hardships and/or perform
effectively in light of stress (situations) (Pearlin et al., 1981, p. 340; Yehuda et
al., 2006, p. 385).

Self-efficacy | The belief system of a person “about their capabilities to exercise control over
events that affect their lives” and exert control over their functioning (Ban-
dura, 1990, p. 128)

Sources of self-efficacy
1. “Enactive mastery experience that serve as indicators of capability

2. Vicarious experiences that alter efficacy beliefs through transmission of
competencies and comparison with the attainment of others

3. Verbal persuasion and allied types of social influences that one possesses
certain capabilities

4. Physiological and affective states from which people partly judge their capa-
bleness, strength, and vulnerability to dysfunction” (Bandura, 1997, p. 79).

Coping self- | “Perceived self-efficacy for coping with challenges or threats” (Chesney et al.,
efficacy 2006, p. 422).

Source: own representation. Sources are in-text.

Another protective factor realm is occupational resources, which can have a moderating
effect. In the military, training is considered an occupational resource, and it was shown
that confidence in mission preparations positively influenced adaptation to the mission
environment and the associated demands (Adler & Castro, 2013, p. 43; Escolas et al., 2013,



p. 116). Despite the continuing disagreement on the extent to which resilience and hardi-
ness can be trained, the fact that they can be influenced by training is undisputed and has
been studied and confirmed above all based on training carried out in the military sector
(Escolas et al., 2013, p. 116; Krueckel Oliver et al., 2020, pp. 151-152). Self-efficacy is a
dynamic construct and a vital aspect and fundament of human agency. The belief that
one is capable of controlling a situation and the stress response it elicits empowers people
to act and persevere in adversity. If one does not believe in their own capabilities to gen-
erate desired effects, endurance and initiating actions to master a situation are less likely
(Bandura, 1982, p. 123; Benight & Bandura, 2004, p. 1131). As shown in Table 4, self-
efficacy is informed through mastery experience and vicarious experiences forming a
sense of and strengthens self-efficacy. Self-efficacy has a buffering effect on stress and has
a positive impact on the appraisal of a stress-producing situation, as it is evident that in-
dividuals with higher self-efticacy are more likely to appraise events as a challenge instead
of a threat/stressful (Benight & Bandura, 2004, p. 1132; Turner et al., 2021, pp. 2-3). Ad-
ditionally, individuals with higher self-efficacy are shown to be more effective and better
at regulating their emotional responses elicited by a stressor. Therefore, it can be stated
that individuals with a stronger sense of self-efficacy experience threatening situations to
a lesser extent distressing and are more capable of proactively addressing the stressor,
leading to a reduction of the physiological and psychological reactions triggered (Benight
& Bandura, 2004, p. 1132; Turner et al., 2021, pp. 2-3). Since resilience is context-specific,
it seems essential regarding extreme stress, such as that experienced in captivity, to pro-
vide individuals at increased risk with the opportunity to undergo training that will pro-
vide tools and facilitate the acquisition of knowledge to allow adaptation to the situation
and facilitate coping and perseveration by strengthening protective factors such as (cop-
ing-)self-efficacy.

3.2 Humanitarian aid and its objectives’?

The following section attempts to define humanitarian aid and its objectives. However, it
is difficult to formulate an absolute definition due to the lack of an accepted sector-wide
interpretation. For the present paper, therefore, a working definition is developed which
does not claim to be absolute but rather considers relevant aspects for the further under-

standing of this thesis.

12 The following chapter is a revised and adapted version of a chapter of my previously written term paper in Module
10 (1) Current Issues of International Security Management: Mandeau, Olivia (2021). Armed conflicts: security
aspects and concepts. School of Economics and Law, Berlin.



Despite its global political relevance, both in academic discourse and in public usage, hu-
manitarian aid is still characterized by ambiguity (Henzschel, 2006, p. 3). The current im-
precise understanding leaves enormous room for different possibilities of interpretation.
Even within the humanitarian sphere, there are frequently highly divergent perspectives
“[...] about its task area[s], the dimensions of the humanitarian claim and corresponding
philosophies of action” (ibid., p. 2, own translation). In general, humanitarian aid is asso-
ciated with the readiness of actors to support people in distress and/or to provide aid. The
vague understanding of humanitarian aid is not least due to the attribute humanitarian,
which is not considered a protected term (see Afghanistan, where the term was used in
combination with bombs) (Lieser, 2013, p. 14). The legal foundation for humanitarian aid
is IHL, such as the Geneva Conventions (GC) and their Additional Protocols (AP). A lack
of definition characterizes these documents, yet various authors refer to existing essential
international legal documents, such as the GC, when questions of a uniform definition
arise (Henzschel, 2006, p. 10; Lieser, 2013, p. 10). Compared to meticulously defined con-
cepts, such as refugee or human rights, humanitarian remains a “[...] largely imprecise
concept” (Henzschel, 2006, p. 10, own translation) in texts and norms relevant to inter-
national law (IL). For example, the International Court of Justice (ICJ), which has the
jurisdiction to interpret IL and the United Nations Security Council (UNSC), does not
seem to be able to produce a concise definition. Indeed, the ICJ, in its rulings and reason-
ing, falls back on the understanding of humanitarian aid of the International Red Cross
Movement® (ibid.). Despite the lack of a definition, common art. 3 of the GC, which ap-
plies in both international armed conflict (IAC) and non-international armed conflict
(NIAC)*, mandates the ICRC or another impartial HAO to offer humanitarian assistance
(Alff-Pereira, 2010, p. 9). Within the humanitarian community, a broad consensus exists
that the actions of HAO are linked to minimum requirements and humanitarian princi-
ples; thus, not every philanthropic effort can fall under the designation of HA (Henzschel,
2006, pp. 11-12).

Characteristic of humanitarian aid organizations that have signed the Code of Conduct for
the International Red Cross and Red Crescent Movement and Non-Governmental Organi-
zations (NGO) in Disaster Relief (CoC) is the commitment to the humanitarian impera-
tive and the four basic humanitarian principles of humanity, neutrality, independence,
and impartiality'®, which are understood as constitutive for HA and thus form the nor-

mative framework for action. From the humanitarian imperative, the foundation of HA

13 See ICJ Reports 1986, 14 [98]: Case concerning military and paramilitary activities in and against Nicaragua / Nic-
aragua v. the United States of America

14 For definitions of international and non-international armed conflicts, see Geneva Academy. (2017). Classification
of armed conflicts [Online] Available from: https://www.rulac.org/classification, [last accessed 2022/03/31].

15 For definitions see UNOCHA. (2017). What are Humanitarian Principles? Policy and Development Branch, Ge-
neva.



is clear: a universal ethos that postulates equal rights for all people based on their mem-
bership in humanity. From this ethical principle derives the right of every human being
to a dignified level of existence. Moreover, preceding, and inherent to the humanitarian
imperative is the principle of humanity - alleviating human suffering and saving lives -
which has been and continues to be understood as constitutive for HAOs. The humani-
tarian imperative and the principle of humanity are thus recognized as the overarching

objective and foundation of humanitarian aid (Alff-Pereira, 2010, pp. 11-13).

Principled humanitarian aid is thus understood to be a temporary reactive action that
intervenes in (domestic) events with the clear objective of supporting people in need and
alleviating human suffering (Henzschel, 2006, pp. 11-12). As it is understood in this pa-
per, humanitarian aid is, as Henzschel (2006) and Lieser (2013) indicate, more than meet-
ing the logistical challenges of transporting needed resources from one place to another
at a given time (Henzschel, 2006, pp. 13-14; Lieser, 2013, pp. 11-13). Instead, the posi-
tioning of HA is understood as a “multi-layered field of action and policy” (Henzschel,
2006, pp. 13-14, own translation). Humanitarian aid accordingly focuses on people
whose lives are threatened and recognizes that this must be done in a principled way.
Thus, for the understanding of humanitarian aid, humanitarian principles guide action

and provide the normative framework.

3.3 Threats and risks to humanitarian actors on deployment: focusing on
captivity’

The following sections will outline risks and threats to humanitarian actors focusing on
captivity. Subsequently, captivity will be defined by introducing its various forms relevant
to humanitarian aid. Then, the stages of captivity will be elaborated on. This is followed
by coping with and adaptation to captivity, chiefly drawing on the experiences of prison-
ers of war (POW).

As a result of HAO’s objectives, HAWs inevitably work in settings with increased risks
and threats affecting the organization as a whole and the individuals working under its
umbrella (Sarazen, 2020, p. 183). The concept of risk (risk = likelihood x impact) is not
unique to the humanitarian sector. It describes the probability of a threat occurring and
the impact/severity of a potentially harmful event (Metcalfe et al., 2011, p. 2; OECD, 2011,
p. 20; Stoddard, 2016, p. 8). A threat is understood as “[a]ny safety- or security-related or

other form of challenge to the organisation, its staff, assets, reputation or programme that

16 The following chapter is a revised and adapted version of a chapter of my previously written term paper in Module
10 (1) Current Issues of International Security Management: Mandeau, Olivia (2021). Armed conflicts: security
aspects and concepts. School of Economics and Law, Berlin.



exists in the context where the organisation operates” (Bickley, 2017, p. 73). The prevail-
ing risks which come along with the complex operational environments of HAO are di-
verse and (often) intertwined. As per Metcalfe et al. (2011), it is common within human-
itarian SRM to focus on and prioritize the potential risks affecting humans, e.g., the af-
fected population and HAW. Nonetheless, drawing a holistic picture of the prevalent risks
seems vital (p. 2). The different risks can be clustered into three interrelating categories
a) contextual risk, b) programmatic risks, and ¢) institutional risks (see Figure 1). These
categories are designated as the “Copenhagen Circles” (Metcalfe et al., 2011, p. 2; OECD,
2011, p. 20).

Figure 1: Copenhagen Circles: Categories of risks
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Source: Metcalfe et al. (2011, p. 2).

Due to the scope of this paper and its focus on captivity, only limited attention is given to
the first two categories. The first category, ‘contextual risks,” refers to the broader context
of operations mainly associated with social and political risks (Metcalfe et al., 2011, p. 2;
OECD, 2012, p. 25). The second category, ‘programmatic risk,” can be divided into two
subcategories “[...]the risk of failing to achieve programme objectives, and the potential

to cause harm to others” (Metcalfe et al., 2011, pp. 2-3). The final category, ‘institutional
risk’, relates to the consequences affecting the implementing (I)NGO and its personnel.
Various risks are subsumed under ‘institutional risk,” referring to risks internal to the or-
ganization, potentially negatively impacting its operations, staff, and stakeholders. One
of the most prominent risks is operational security risks — violence against HAWSs
(OECD, 2012, p. 27).

Various initiatives, such as the AWSD, a project of Humanitarian Outcomes, which doc-
uments attacks against HAWSs since 1997, or Insecurity Insight with its project Aid in

Danger, all pursue providing evidence-based data on attacks against HAWs and facilities.



For example, by systematically documenting major attacks (killed, kidnapped, wounded
requiring immediate medical care) on HAW by AWSD, it has been possible to show that
violent attacks increased in absolute numbers between 1997-2020 (see Figure 2) (AWSD,
2021a; ICRC, 2015b; Insecurity Insight, 2021b). In addition, the study “Providing aid in
insecure environments: 2009 Updates” by the Humanitarian Policy Group noted a relative
increase — attacks per number of deployed field staff — of 61% between 2006-2009, with a

sharp surge of kidnappings (Stoddard et al., 2009, p. 1).}

Figure 2: Total number of incidents between 1997-2020
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Source: AWSD (2022b).

The widespread perception of increased risk is prone to several difficulties. The absolute
numbers documented (see Figure 2) indicate an increase in major attacks and negative
impacts on HAWSs; however, determining a reliable incident rate for violence against

HAWSs by conferring the collected data on incident prevalence against the assumed total

number of humanitarians operating in the project countries, has proved elusive®

(Stoddard et al., 2006, p. 7).

17 With regard to rising insecurity, different narratives exist in the humanitarian community. For further insights, see
Collinson, S., & Elhawary, S. (2012). Humanitarian Space: A Review of Trends and Issues (HPG Report No. 32).
London. Overseas Development Institute; Guidero, A. (2020). Humanitarian (in)security: risk management in
complex settings. Disasters, n/a(n/a); Stoddard, A., Harmer, A., & DiDomenico A. (2009). Providing aid in insecure
environments: 2009 Updates.

18 For detailed elaborations on identified difficulties on determining a reliable incident rate see Stoddard, A.,
Harmer, A., & Haver, K. (2006). Providing aid in insecure environments: Trends in policy and operations. Overseas
Development Institute.



Figure 3: Major security incidents affecting aid workers, 2011-2020
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After 2013, 2020 marks an all-time high in violent attacks (absolute numbers) against
HAWSs. In 2019, 276 verified major incidents were counted affecting 481 persons, most
affected humanitarians constituting local staff (Stoddard et al., 2021a, p. 4, 2021b, p. 4).
Although the COVID-19 pandemic raging in 2020 impacted humanitarian’s ability to op-
erate, which led to the prediction of a decrease in attacks due to travel constraints, slightly
more attacks (282) have been registered, impacting 484 persons (see Figure 3), of which
117 perished (Humanitarian Outcomes, 2021b, p. 1; Stoddard et al., 2021b, pp. 2-4). Na-
tional HAWs pay the brunt and price of violent attacks against humanitarians. The pro-
portion of affected national staff increased to 95% in 2020 from 85% in 2016. A possible
explanation for the increase could be travel restrictions for international HAWs due to
the COVID-19 pandemic (Stoddard et al., 2021b, p. 4). Countries of deployment vary in
their perilousness; violence against HAW's was carried out in 41 countries in 2020, with
the vast majority concentrated in high-incidence contexts such as South Sudan (61 at-
tacks), Syria (44), Democratic Republic of Congo (DRC) (20), Central African Republic
(CAR) (17) and Mali (17) (Stoddard et al., 2021b, p. 5).

Kidnappings are considered major attacks among bodily assault, shooting, aerial bom-
bardments, and explosives. Figure 4 displays the trends in tactics/forms of attacks between
1997-2020 recorded by AWSD.



Figure 4: Trends in tactics of attacks against humanitarian aid workers
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Egeland et al. (2011) identify in their study “To stay and Deliver - Good Practice for Hu-
manitarians in Complex Security Environment” kidnappings as the swiftest increasing
type of attack against HAW's between 2005-2010 (Egeland et al,, 2011, p. 11). However,
accurate trend analysis and data on global kidnapping trends in general and within the
humanitarian arena prove difficult due to insufficient documentation, non-uniform def-
initions, and secrecy leading to un-sourced statistics of kidnappings (Harmer et al., 2013,
p- 4). When concentrating on available data within the humanitarian realm, including
UN and ICRC staff, Harmer et al. (2013) conclude:

“Not only have kidnappings increased in absolute numbers and as a propor-
tion of overall attacks on aid workers, but also the average global rates of kid-
napping among the field population of aid worker have risen by 28 per cent in
the past three years compared to the prior period.” (Harmer et al., 2013, p. 4)

The aggregated kidnapping incident data between 1997-2013, acquired 372 kidnapping
incidents, show that 14% were lethal and 86% percent of the affected survived (ibid.). The
vast majority were freed due to successful negotiation, with a minor percentage being
freed by rescue missions carried out by police or military actors (ibid.). As indicated
above, national HAWSs are paying a high price and are highly vulnerable to attacks; none-
theless, Harmer et al. (2013) state: “[a]s with attacks generally, the kidnapping rates for
international aid workers (who number far fewer in the field) are a good deal higher than

for national staft” (p. 5).

Turning to more recent data on kidnappings, the AWSD recorded 60 kidnapping inci-
dents affecting 125 persons referring to people who have been held for more than 24

hours, survived, or whose status was unknown in 2020. Persons who have been killed



while kidnapped are counted as killed (Humanitarian Outcomes, 2021a, p. 10, 2022). As
Figure 5 displays, kidnappings remain a significant threat to HAWSs and persist among
shootings, and assault to the most prevalent type of major attacks (Stoddard et al., 2021b,
p. 6). The continuous upwards trend over the past years, after a decrease between 2015-

2017, can be seen in Figure 2-4.

Figure 5: Types of attack in highest incident contexts, 2020
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The project Aid in Danger by Insecurity Insight has recorded 66 kidnapping incidents in
2020 in 15 countries, affecting 188 persons. National HAWSs constitute the vast majority
of the abductees (Insecurity Insight, 2021a, p. 1, 2021¢, pp. 1-3). Whereas the AWSD con-
siders under kidnapping persons held more than 24 and survived or their location is un-
known, Insecurity Insight includes those who perished in captivity under “kidnapped.”
Furthermore, Insecurity Insight distinguishes within the category “kidnapped” between
those who have been taken and demands for release have been made (kidnapped) and
persons who have gone missing/disappeared, referring to persons who have been taken
and no channels of communication for release negotiations have been opened (Insecurity
Insight, n.d.). As a further differentiation, Insecurity Insights collects data on arrests, re-
ferring to persons held by state authorities or non-state actors officiating as a government
(ibid.). In 2020 Insecurity Insight documented arrests affecting 97 persons (Insecurity In-
sight, 2021a, p. 1). Based on the differentiated definitions in the Codebook, Insecurity
Insights collects and documents further data on kidnapping incidents which allows a
more detailed picture of the incidents and persons affected by kidnappings. For example,
for the year 2020, it was found that most kidnapping incidents involved one HAW or a

small group of 3 persons being taken together. According to Insecurity Insight’s statistics,



18 HAWSs were killed in captivity (16 national and two international HAWSs) in Somalia,
Cameroon, Nigeria, and Yemen, all of whom were male. Furthermore, data show that
approximately four times as many men as women were kidnapped. At the time of the
report’s release from Insecurity Insight, information on 64 abducted persons and their
whereabouts/perpetrators were not available, and therefore they fall into the subcategory
“missing/disappeared.” Figure 6 displays the status, killed, released, or missing/unknown
of kidnapped HAWs in 2020 in relation to one another in contexts where five or more
humanitarians have been kidnapped. According to Insecurity Insight, most abductees
were released after several days in 2020 (Insecurity Insight, 2021¢, pp. 2-3).

Figure 6: Status of kidnapped aid workers in 2020
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This continuity, which is part of the reality of HAOs, is forcing HAOs to develop and
determine a practical SRM framework (see Section 3.4) that reduces the impact of the
prevailing risks/threats to save its staff’s lives. Thus, making sure the beneficiary popula-
tion’s access to aid remains in place since often, INGOs respond to major attacks by pull-
ing out their staff and putting their operations on hold, leading to minimized access of

the population in need to (life-saving) aid (Fast, 2014, pp. 179-180).



3.3.1 Defining captivity

The preceding section outlined the risk to HAWSs of being kidnapped. The following de-

fines captivity by introducing its various forms relevant to humanitarian aid.

The subsequent section does not aim to provide legal definitions of kidnappings, abduc-
tions, or any other form of coercive holding of an individual against their will. Legal det-
initions differ depending on the national context (Morewitz, 2019, pp. 138-143). Since
this thesis focuses on the survival of such an ordeal and useful training content, a legal
definition is of minor importance. Instead, different forms of being held captive will be
outlined to formulate a working definition, which considers relevant aspects for the fur-

ther understanding of the present paper but does not claim to be absolute.

The existence of individuals being taken captive dates back to the “[...] dawn of civiliza-
tion” (Morewitz, 2019, p. vii). People were taken into captivity during ancient Roman and
Greek wars and enslaved. However, terminology to describe the phenomenon referring
to being removed or seized by force to an (unknown) location differs depending on the
characteristics of the incident (Schmid, 2020, pp. 757-758). For example, the term kid-
napping - dates back to the 17th century and is composed of kid (child) and nap (nab),
referring to snatching. Kidnapping, thus, historically refers to the abduction of children
for various purposes, such as forced labor in American colonies (Heard, 2015, p. 1;
Morewitz, 2019, p. vii).

The project Creating common NGO Security Terminology: A Comparative study by the
Security Management Initiative (SMI) has analyzed relevant security terminology of dif-
ferent HAO, intending to create a shared vocabulary for the sector. The various forms of
confinement, such as detention, abduction, kidnapping, hostage situation, and arrest,
were considered. Based on the identified definitions of different HAO, SMI proposed ter-
minologies that are drawn upon for the present paper to create an overview and working
definition where the various forms of being held captive are subsumed under the term
captivity. Each term will be briefly introduced in Table 5 to develop a shared understand-

ing.



Table 5: Forms of captivity

Abduction Kidnapping’®  Hostage-situa- Detention Arrest

tion
“A person or A situation A person or A person or The seizure of a
group is forcibly ~ where aperson  groupisheld  groupisheld person whether or
taken against or group is with against not by physical
his/her/their will ~ taken and then  his/her/their his/her/their ~ force by someone
illegally but no threatened with  safety and sub-  will by an- acting under legal

demands are
made. The abduc-
tors may intend
to cause harm or
force the abduc-
tees to do some-
thing for their
benefit.

harm with the
aim of coercing
money, goods,
or services from
either the indi-
viduals or those
associated with
them (including
employers,
friends, rela-
tives) in ex-
change for the
safe release of
those kid-
napped.

sequent release
dependent on
the fulfillment
of certain con-
ditions (usu-
ally political
goals) defined
by the captors.

other individ-
ual or group
which does
not intend to
harm the de-
tainee(s) and
has not set
any clear pre-
condition for
release.

authority of the
state body or offi-
cials (police, secret
services, etc.) in
connection with a
crime or offence
(which may or may
not have actually be
committed by the
seized individual)
and where the per-
son is not free to
leave.”

Source: Own representation, data: Dick (2010, pp. 17-20).

The different scenarios of being taken/held captive illegally share that a person is being
forcibly taken away/seized/sieged against their will. The difference between hostage-tak-
ing, kidnapping, and abductions manifest, among other things, in the motivation of the
perpetrator’s demands for the release or the intended “use” of the affected person, such
as forced labor or political reasons (HPN, 2010, p. 226). The term “arrest” refers to offi-
cial/state actors imprisoning a person allegedly having committed a crime under the re-
spective law (Dick, 2010, pp. 17-20). Even though an official actor conducts the arrest, it
can be extra-legal where the respective person is imprisoned without an arrest warrant or
disappears while the responsible actor denies their holding, leading to no indication of
the whereabouts of the affected person (HPN, 2010, pp. 225-227). Regardless of the nu-
ances that distinguish these forms of captivity, they share the commonality that the indi-

viduals involved are deprived of their freedom. The length of confinement can last from

19 For an in-depth anaylsis and classification of different types of kidnappings see: Concannon, D. M. (2013).
Kidnapping: An Investigator's Guide (2nd ed.). Elsevier insights. Elsevier Science, Burlington.



a few seconds (express-kidnapping) to years (Bickley, 2014, p. 151), and the conditions in
captivity differ and vary from “[...]polite pressure to a life threat” (HPN, 2010, p. 225).

This paper subsumes the different types of deprivation of liberty under the term captivity
since the motivation of the perpetrators and potential demands for the release of the per-
son affected are of minor importance®. The focus lies on surviving the coercive and po-
tentially violent conditions of being held captive to identify teaching content. Hence, cap-
tivity is understood as a situation in which a person is held against their will, thereby
depriving them of their liberty. The different terms will be used interchangeably in this
paper since they all share the coercive deprivation of liberty, leading to a loss of self-de-
termination and control (Busuttil, 2008, p. 128). It seems vital to mention that extra-legal
arrests by governments are included in the working definition of this thesis. Whereas
prison sentences imposed for a crime committed by an independent court and in accord-
ance with Article 10 of the Universal Declaration of Human Rights (UDHR) - the right to

a fair trial - are not considered.

3.3.2 Stages of captivity

The forcible taking of an individual, as described in Section 3.3.1, is often divided into
stages varying from 3 - 5 phases, depending on how holistically the researcher/institution
looks at captivity scenarios. For example, Ofstad (2017) defines four phases: 1) assault
phase, 2) transportation phase, 3) captivity phase, and 4) release phase (p. 16). On the
other hand, Busch (2016) adds the planning phase. With the inclusion of the planning
stage Busch (2016) aims at creating awareness, among people with an increased risk of
being kidnapped, of prevention and preparation so that, at best, a capture can be pre-
vented, and the risk can be mitigated (p. xxiii). In addition to the five phases outlined, it
seems vital to mention that the actual incident is resolved once a release is secured, an
armed rescue mission is successfully conducted or escaping succeeded. However, the af-
termath of being confined - reintegrating into life and adapting to post-captivity life -
poses another chapter (Hunter, 1993, p. 299; Segal et al., 1976, pp. 598-604; Stein et al.,
2015, p. 119). Due to the knowledge that captivity presents mental and physical stresses
(see Section 3.3.3) and returning home after such an ordeal presents its own challenges

(Busuttil, 2008, pp. 132-134), a sixth phase is added to this thesis - reintegration/coming

20 The motivation is not relevant for the present work since it deals with surviving captivity. Nevertheless, the motiva-
tion of the kidnappers is highly relevant for other areas, such as successful negotiations. Here, it can be assumed that
the motivation of the perpetrators is enormously relevant since it could presumably be deduced from this whether a
negotiation is sought or not. Kocak empirically investigated the probability of hostages being killed depending on
common responses of governments, see Kocak, M. (2007). Probability of Hostage Fatality in Hostage-Taking Ter-
rorism: Negotiation Option and Characteristics of Negotiators. In: O. Nikbay & S. Hancerli (Eds.), NATO science
for peace and security series. E, Human and societal dynamics: v. 21. Understanding and responding to the terrorism
phenomenon: A multi-dimensional perspective (pp. 180-195). 10S Press in cooperation with NATO Public Diplo-
macy Division, Amsterdam, Oxford.



home. The six phases of captivity will be outlined to create a frame of reference for the

analysis (Chapter 5).

Before presenting the phases of captivity chronologically, it seems necessary to point out
that they can vary in their form depending on the case. This is because captivity experi-
ences are individual and unique. Several researchers, including Ursano et al. (1996), in
their research on POWs, have already elaborated in detail that the experiences of POWs
and hostages differ in their forms and that the “one” identical experience does not exist
(Hunter, 1988, p. 157; Stein et al., 2015, p. 116; Ursano et al., 1996, p. 444). Nevertheless,
it is possible to generalize different phases and components of a captivity scenario; the

execution/conduct differs depending on the case (Brandner & Michel, 2019, p. 208).

1. Planning and surveillance

The planning phase poses the first step in a captivity scenario. The intensity of planning
is dependent on the perpetrators. Some attacks are neatly planned through where perpe-
trators invested a decent amount of time, and others are not. Opportunistic kidnappings
are carried out as well. As per Busch (2016), the intensity of planning “[...] depends on
their [captors] abilities and experience” (p. 98). It is widely acknowledged that inexperi-
enced hostage-takers, such as opportunistic abductors, pose a more significant threat and
are more dangerous than prepared perpetrators since their emotional arousal is more
likely to guide their behavior (Busch, 2016, p. 98; Rahe, 2007, p. 388) (ibid.).

2. Attack phase/snatch

The second phase is the conduct of the attack/snatch, where the target is captured. The
attack stage is considered the most dangerous situation of captivity due to the high stress
level on both sides. The perpetrators will most likely experience an adrenaline rush and
recognize that they have to use the surprise effect and shock of capture wisely to over-
power the person affected (Busch, 2016, p. 100; Gasch, 2011, p. 108; Ofstad, 2017, p. 52).
The tension, dynamic, and the pressure to succeed (perpetrator perspective) in this very
situation can lead to an increase in propensity to violence and coercion to subjugate and
gain control over the person, but since these scenarios are unique, other scenarios are
possible as well (Busch, 2016, p. 100; Morewitz, 2019, p. 138). The surprise attack might
lead to an incapacity to act on the part of the affected person. As per Gasch (2011), “[...]
[e]xtreme stress and shock determine the individual and automatic behavioral preference

of the particular victim at that moment” (p. 109, own translation). The courses of actions



of persons can be assigned to three categories, which are carried out instinctively/sponta-
neously and according to preference: flight, fight, or freeze. The first two options are clas-
sified as dangerous and potentially lethal because of the probable increased propensity to
violence due to the pressure to succeed in abducting the target (Busch, 2016, p. 100;
Gasch, 2011, p. 109; Rahe, 2007, p. 388).

3. Transport/re-transport

The transport phase follows immediately after the attack and aims to bring the affected
person to a first holding facility. In this phase, too, it is impossible to predict precisely
how it will be carried out (Busch, 2016, p. 109; Ofstad, 2017, p. 68). Depending on the
scenario, kidnapped persons can be transported, e.g., via car, plane or on foot. A sub-stage
of transport is the re-transport stage. Persons who have been abducted, especially by non-
state armed groups and criminals, can assume that they will be re-transported from one
hideout to the next. Reasons for re-transporting can vary, ranging from the assumption
that actors who want to instigate a rescue are getting too close to the need to move the

person because it was only temporary holding facility (Busch, 2016, p. 111).

4. Confinement

This stage represents the holding stage. After transportation, individuals are moved to a
pre-determined location. As already outlined in the section on transport, the holding fa-
cility may be changed during captivity. The conditions of captivity vary from case to case

and are

“[...] depending upon the time in history at which the incident occurred, the
culture of the captor, the duration of captivity, its harshness, and the support
received from others, both while in captivity as well as upon return.” (Hunter,
1988, p. 157)

The configuration of the captivity experiences differs due to several factors, such as being
held in isolation/with other people, deprivation, spacial density, inflicted violence, tor-
ture, immobilization, interrogations, gloom/brightness (Gasch, 2011, p. 109; Ursano et
al., 1996, p. 444). The initial attempt to orient oneself depends on the conditions and
harshness of the environment. Realizing the situation and its characteristic features of
objectively uncontrollability and loss of self-determination will most likely trigger anxiety
and fear (of death) (Gasch, 2011, p. 109).



5. Release, armed rescue, escape

This phase describes the resolution of the incident but is by no means the end of this
experience. A new chapter opens once the captivity ends (see Aftermath/ Post-incident/
Re-integration/Recovery) (Ursano et al., 1996, p. 444). The resolution of a captivity situ-
ation needs to be distinguished between voluntary release and involuntary release (cap-
tors’ perspective), either through rescue or escape. On the one hand, the release follows,
for example, in the case of a ransom kidnapping, once negotiations and payment have
been completed. Since the kidnappers’ motivations are diversified, the reason for a release
can vary. On the other hand, escape may be an option and may be planned during con-
finement and refers to the self-extraction of the affected person (Busch, 2016, p. 261). Fi-
nally, an armed rescue mission represents another possible scenario for ending captivity.
Rescue missions are a delicate endeavor for all persons involved, usually carried out by
special operation forces (SOF) to extract a captured person alive (Busch, 2016, p. 283;
Gasch, 2011, p. 109). A rescue operation represents an additional risk for the captive. As
described above, there is an increased potential for arousal during attack phases and pres-
sure to succeed, which leads to an adrenaline rush. In addition, self-protection of the ex-
ecuting SOFs plays an instrumental role; the confined person is potentially perceived as a
threat. These facts make emotional control and behavioral control vitally crucial so that
the person to be rescued does not pose an additional risk. Emotional control during the
attack phase is as decisive as during a potential rescue attempt (Busch, 2016, p. 283; Gasch,
2011, p. 111). The actual release phase often leads to confusion, disbelief, fear, and skep-
ticism because of uncertainty, unpredictability, and a perceived sudden onset (Busch,
2016, p. 290).

6. Aftermath/post-incident/re-integration/recovery

Promptly after the termination of confinement, the individual often undergoes medical
examinations, (hot) debriefings by law enforcement agencies and can contact their family.
The shift between captivity and being free can be overwhelming and stressful (Hunter,
1993, p. 302). However, the chapter not only refers to the immediate post-release phase
but also describes the time after a person is released from captivity. According to Ursano
et al. (1996) and others, this phase, also called re-integration and recovery, (can) last a
lifetime and is characterized by unique challenges and stresses and potentially physical
and psychological long-term consequences (Busuttil, 2008, pp. 132-133; Speckhard et al.,
2005, p. 19; Stein et al,, 2015, pp. 119-120; Ursano et al., 1996, pp. 444-445). This stage is
of enormous importance for the reintegration, adjustment, and long-term post captivity

recovery of the affected persons (see Speckhard et al., 2005). Due to the focus of this thesis



this stage is only considered to a limited extend and will not be discussed further at this

point?'.

3.3.3 Coping with, adaptation to, and sequel of captivity

The experiences of people who have survived captivity have been analyzed in the field of
POW (World War I, Vietnam War, and Korean War, Israeli- Egypt) and thus allow gen-
eralized conclusions to be drawn about the specific stresses of captivity, its situational
circumstances, and applied coping behavior even though each experience is unique (Al-
exander & Klein, 2009, pp. 17-20, 2010, pp. 177-181; Deaton et al., 1977, pp. 245-255;
Hunter, 1993, pp. 297-302; King et al., 2011, pp. 412-416; Pérez & Bahamon, 1999,
pp. 98-105; Rahe, 2007, pp.388-392; Segal et al., 1976, pp. 604-606; Strentz, 2018,
pp- 319-324; Ursano & Rundell, 1995, pp. 433-439; Wood & Sexton, 1997, pp. 201-204).
As Mullins and McMains (2020) state, data on civilian hostage conduct is scarce and lim-
ited (p. 511); therefore, this chapter draws heavily upon the body of literature on the cap-
tivity experiences of POWSs, which has been researched in-depth (ibid.). It is believed that
specific stressors of the POW experience and those of the interview partners of this thesis
are partially comparable since the underlying circumstances are alike, even though they
occurred at different times, in different contexts and the legal positions differ (combat vs.

civilian).

Captivity is understood as a situation “[...]in which an individual is subjected to the con-
trol and will of another person or entity and surrenders* power, autonomy, and inde-
pendence” (Mohandie, 2002, p. 4). Based on studies of the POW experience, captivity
“[...]is one of the most severe, enduring, and multifaceted of traumatic experiences” (King
et al., 2011, p. 412). The situational circumstances of captivity are shrouded in coercive
control, uncertainty, and unpredictability (Herman, 2015, p. 74). Both POWs and cap-
tured civilians can be subjected to solitary confinement, sensory deprivation, nutritional
deprivation, immobilized for long periods by chains or handcuffs, forced to endure the
most adverse hygienic conditions, and subjected to arbitrary, humiliating, and deliberate
violence (Busuttil, 2008, p. 128; Neria et al., 1998, pp. 174-175). Captivity is characterized
by a concatenation of extreme environmental man-made conditions that are qualitatively

different from usual, everyday stressors and place “out-of-the-ordinary” (Kahana et al.,

2 For a detailed discussion see Aebischer Perone, S., Althaus, F., Chappuis, F., Aguirre Zimerman, N., Martinez, E.,
& Regel, S. (2020). Psychological support post-release of humanitarian workers taken hostage: the experience of the
International Committee of the Red Cross (ICRC). British Journal of Guidance & Counselling, 48(3), 360-373;
Busch, L. (2016). Taken Hostage Stories and Strategies: What Families, Employers, and Governments Should Do.
Xlibris US, s.l.; Rahe, R. H. (2007). Recovery from captivity. In: G. Fink (Ed.), Encyclopedia of Stress (2nd ed.,
pp. 392-396). Elsevier Science; Academic Press, Amsterdam, Boston; Speckhard, A., Tarabrina, N., Krasnov, V., &
Mufel, N. (2005). Posttraumatic and Acute Stress Responses in Hostages Held by Suicide Terrorists in the Takeover
of a Moscow Theater. Traumatology, 11(1), 3-21.

22 The individual is forced to surrender power, autonomy, and independence.



1988, p. 58) adaptive demands on individuals to survive adversity (Herman, 2015, p. 74;
Kahana et al., 1988, p. 58). As per Ursano and Rundell (1995), the stresses of captivity can
be divided into physical and psychological stresses (Ursano & Rundell, 1995, p. 435).

Based on his research on hostage-taking and POWs, Rahe (2007) identified six stages of
adaptation to captivity: 1) startle/disorientation (few seconds to minutes), 2) disbelief
(minutes to hours), 3) hypervigilance (few hours to a few days), 4) resistance/compliance
(several days to several weeks), 5) depression (persists several weeks to months), and 6)
eventual acceptance (can last several months to years). The duration of the individual
phases extends chronologically from the first to the last phase (Rahe, 2007, p. 388). Startle
and disorientation are primarily initial reactions to capture (see Section 3.3.2). The devel-
opment of this phase depends on situational conditions. However, the “[...] abrupt tran-
sition from life as usual to sudden, often brutal, subjugation” (ibid.) is a challenge, and
rapid adaptation/assimilation is considered impossible. Characteristic is a sense of diso-
rientation and startle/panic. Due to the short temporal dimension of this phase, as it
shows relevance mainly during the capture, successful coping is difficult (ibid.). As per
Rahe (2007), the focus is to regain orientation and control over the engendered emotions,
such as anxiety (p. 388). The subsequent phase is characterized by disbelief. Coping in
this phase is often characterized by a hope that the situation will soon be resolved, and
conditions will improve. Due to the deprivation of freedom and the associated limited
options for coping, those affected usually turn their attention inward (ibid., pp. 388-389).
Disbelief is followed by hypervigilance. This phase is characterized by extreme vigilance,
which most of those affected convert into orientation endeavors. Rahe (2007) adds that
orientation does not begin in this phase but is perfected here as “unexpected talents” (p.
389) are released. Orientation behavior commences shortly after the point of capture by
focusing, for example, on the transport route and time tracking. Once in a holding facility,
orientation most likely concentrates on grasping a 24h rhythm based on external circum-
stances that allow conclusions about time, assessment of the environment in detail, and
implementation of a structure in the immediate environment (ibid.). The fourth phase
begins when the hostage-takers want to force the person to cooperate. Depending on the
situational circumstances and the captors, coercive interrogations, violence, and torture
may occur (not reserved for this phase). Here, the coping strategies vary greatly and can
be divided into compliance and resistance behavior. Whether the person gives up re-
sistance depends on the harshness of the violence and torture applied and the person’s
hardiness - however, any person can be forced to relinquish when a certain level of inten-
sity and brutality is reached. However, those who have undergone explicit training in re-
sistance to interrogation are likely to resist longer than untrained individuals, e.g., SERE
(ibid.). In terms of coping behaviors and adverse and violent conditions, Rahe (2007) ar-

gues that physical training is important because “[...] flexibility exercises minimize the



risk of joint dislocations and bone fractures from ensuing torture sessions” (p. 389). In
addition to this very pragmatic view of the added value of physical exercise, it also reduces
stress and promotes sleep. When exposed to coercion, communication with other cap-
tives is considered one of the most important coping strategies - it reinforces the feeling
of belonging to a group, and peers function as a support network (Rahe, 2007, pp. 389-
390). The fifth phase - depression - can last for weeks to months and varies in symptomol-
ogy. It is assumed that this phase begins as soon as affected persons realize and reflect on
what they have lost; the focus is not only on the loss of freedom but on everything that
makes life worth living. It should be explicitly pointed out that imprisonment can be ac-
companied by the perception that one’s own future is lost. The constant uncertainty about
one’s fate, length of confinement, and other aspects foster depressive symptoms (ibid.). If
available, one of the most effective coping strategies is communication and a support net-
work (McMains & Mullins, 2015, p. 519; Rahe, 2007, p. 389; Ursano & Rundell, 1995,
p. 444). In addition, skills used for distraction include withdrawal, imagination, and hu-
mor (Rahe, 2007, p. 390). The final phase of eventual acceptance can last for years, de-
pending on the length of captivity. The beginning of this phase is characterized by a
change in one’s convictions - the hitherto inner resistance to the idea of extended captivity
is replaced by the view that “[...] captives must make a more productive use of their time
than waiting for rescue if they are to successfully tolerate their ordeal” (ibid.). Different
coping strategies are utilized in this phase. Common strategies are focusing on the pre-
sent; the future recedes into the background of one’s thoughts. Structures are imple-
mented and executed in a disciplined manner to create a sense of normality. New
knowledge is acquired, such as learning a new language or engaging in creative tasks as a

pastime (ibid.).

The following will outline common coping strategies that various researchers have iden-
tified. As outlined in Section 3.1.4, coping taxonomies are needed to display instances of
coping in a parsimonious theoretical construct. Since Skinner et al. (2003) identified more
than 400 different coping strategies (p. 216), the following will outline domain-specitfic
coping strategies applied in captivity to get an overview in order to create a frame of ref-
erence for the construction of the category system for the analysis (see Section 4.2.3). Ta-
ble 6 summarizes the different coping mechanisms of POWs. The table was created based
on Ursano and Rundell (1995). Coping strategies that had a purely military reference,
such as loyalty to the POW group or code of conduct, were not adopted. Ursano and
Rundell’s (1995) table of coping strategies is based on the research work of various re-
searchers (see Ursano & Rundell, 1995, p. 436).



Table 6: Prisoner of war coping mechanisms

Prisoner of war coping mechanisms

Emphasizing the greater Good Conscious efforts

Caring for another
Feeling closer to God
Focusing on the good
Loyalty to family

Motivation for life
Survival for some purpose

Defenses

Denial

Humor
Intellectualization
Obsessional thinking

Rationalization

Relationship with captors

Collaboration
Cultivating a relationship with captors
Resistance

Study guards’ habits and use the knowledge
to gain favor

Withdrawal

Social

Buddy system
Communication
Group activities
Peer pressure
Withdrawal

Acceptance of fate
Communication

Control of panic
Discipline

Flexibility

Maintaining self-respect
Physical fitness

Realistic expectations
Repetitive behaviors
Rituals

Self-development activities
“Talking to family”
Well-controlled sensitivity

Will to live

Psychological / Fantasy

Dissociation

Fantasies of retaliation

Fatalism

Hope

Idealized expectations of post-release
life

Introversion

Passive-dependence

Personality flexibility

Psychological regression

Source: modified after Ursano and Rundell (1995, p. 436).

In addition to the coping mechanisms presented in Table 6, this section will draw on the
research of Deaton et al. (1977), who examined the coping activities of POWs in solitary
confinement in Vietnam. Therefore, Table 7 lists the activities that do not appear in Table
6, identified by Deaton et al.



Table 7: Coping activities of POW in solitary confinement

Coping activities of POWs in solitary confinement

Thinking about the future Making up cover stories
Pacing in cell Memorizing stories
Reliving family events Mental diary

Memory bank function Planning escape
Matching wits with captors Watching insects

Sleep Games

Health/Hygiene Worry about family
Inventing some object Talking to self

Making up cover stories Thinking about suicide

Source: modified after Deaton et al. (1977, p. 245).

Furthermore, the categorization of hostage’ conduct/psychological reactions summarized
in Table 8 by Strentz (2018), who is considered one of the leading researchers in the field
of hostage behavior, will be drawn on for the analysis. Based on research, Strentz (2018)
created a classification between “survivor” and “succumber.” A survivor is understood as
a person who has survived captivity and “[...] returned to a meaningful existence with
strong self-esteem, and went on to live healthy and productive lives with little evidence of
long term depression, nightmares, or serious stress-induced illnesses” (Strentz, 2018,
p- 319). In contrast, succumbers are defined as “[...] those who either did not live through
the siege, or, upon release or rescue, required extensive psychotherapy to deal with real
or imagined problems” (ibid.).

Table 8: Psychological reactions of hostages

Survivors Succumbers
Had faith Felt abandoned
Contained hostility Acted out aggression
Maintained a superior attitude Pitied self
Fantasized Dwelled in situation
Rationalized situation Despaired
Kept to routines Suspended activities
Controlled outward appearance Acted out of control
Sought flexibility and humor Exhibited obsessive-compulsive
Blended with peers behavior
Stood out as over-compliant or resistant

Source: Strentz (2018, p. 319).



The position that individuals who require “extensive psychotherapy” as a follow-up are
categorized as “succumbers” is problematic. Sequelae of captivity have been studied in-
depth by various researchers, such as Neria et al. (1998), Hunter (1988), and Ursano et al.
(1986), with a focus on long-term psychological, physical, and cognitive consequences
through longitudinal studies (see Beebe, 1975; Engdahl et al., 1991; Kral et al., 1967; Sut-
ker et al., 1993; Tennant et al., 1986). The results show between 30-88% PTSD rates in
POW survivors depending on the context of confinement (Neria et al., 1998, p. 174). Sut-
ker et al. (1993) analyzed PTSD rates and psychiatric residuals in World War II Pacific
theater veteran combats, including a group of veterans held captive in Japan. Outcomes
in the POW group show a current PTSD diagnosis of 70% and 78% lifetime diagnosis of
PTSD, whereas veterans who did not get captured show PTSD rates between 18-29% (Sut-
ker et al., 1993, p. 240). Sutker and Allain (1996) investigated mental disorders of POWs
of the World War II European and Pacific theater and the Korean conflict. 88% of POWs
who were held in Korea showed PTSD symptomology, whereas POWs of the Pacific the-
ater showed 76% and 54% of POWSs held in the European theater were diagnosed with
PTSD (Sutker & Allain, 1996, p. 21). These findings give insight into the severity and the
resulting long-term consequences of captivity. The negative connotation of “succumbers”
seems out of place and reinforces societal stigmatization of mental illness and captivity
sequelae. Especially in the context of imprisonment, where empirical research indicates
that captivity is characterized by concatenation of traumatic events that, under “normal”
circumstances, would rarely be as accumulative, prolonged, and repetitive in form as the
person involved would remove themselves from the situation as soon as possible (Her-
man, 2015, p. 74) should post-traumatic symptomatology be understood as a norm to

abnormal experiences and not stigmatized as succumbed to.

3.4 Humanitarian security risk management

The preceding sections have explained different parts of captivity experiences. In the fol-
lowing, humanitarian SRM, which addresses identified risks such as being taken captive,

will be outlined.

Given that humanitarian work is carried out in settings where armed conflict is occurring
and/or human suffering is exacerbated by natural disasters, HAWs face specific threats
and risks inherent to the operational environment (Bienczyk-Missala & Grzebyk, 2015,
p. 221; Henzschel, 2006, pp. 11-12). Access to the population in need is essential to
achieve the overarching goal and requires balancing the threats and risks against HAWs
and assets, as well as the ability to operate in the field to deliver aid since high insecurity

and volatile environments might compromise/impede the ability of (I)NGOs to access



the population in need leading to non-attaining the formulated goal and leaving the al-
ready vulnerable unsupported. To tare insecurity, humanitarian SRM becomes more
prominent in humanitarian action to safeguard and protect staff and allow operations to
continue (HPN, 2010, p. 7; Schneiker, 2018, p. 108).

Before SRM is introduced, it seems essential to create the definitional demarcation con-
cerning safety and security. The widely respected reference tool for a targeted and sys-
tematic approach to SRM within the humanitarian realm, “Good Practice Review (GPR)
8: Operational Security Management in Violent Environments,” brought forward the fol-
lowing definition of security “freedom from risk or harm resulting from violence or other
intentional acts” (HPN, 2010, p. xvii) and of safety “freedom from risk or harm as a result
of unintentional acts” (accidents, natural phenomenon or illness) (ibid.). The thesis’ topic

is related to security, as it is about intentional actions against the affected person.

SRM is broadly understood as a process aiming at managing risk and entails “[...] as-
sessing an operational context; identifying and analysing risks to personnel, assets and
operations; and implementing mitigating strategies and measures to reduce the likelihood
and impact of an undesirable event” (ICRC, 2014, p. 14). However, a uniform definition
of SRM within the sector does not exist. The GPR8 defines effective and “good” SRM as
minimizing risks through mitigation strategies that focus on likelihood and impact so that
residual risk can be kept as low as possible and be considered “acceptable.” As per GPR 8,
SRM entails several levels: security risk assessment including threat and vulnerabilities
analysis, risk analysis, mitigation measures and risk threshold (risk above threshold leads
to either transferring the risk or avoiding), development of a context- and situation-spe-
cific operational security strategy including security guidelines, also known as standard
operating procedures (SOPs) or security manuals® (Beerli & Weissman, 2016, p. 71;
HPN, 2010, pp. 8-9). Whereas the first edition of the GPR8 (2000) only considered pro-
tecting staff and the organization’s assets as part of SRM, the revised document published
in 2010 extends the reach of SRM to “programmes and reputation” following the under-
standing of SRM of the corporate world (Beerli & Weissman, 2016, p. 74; HPN, 2010, p. 7;
van Brabant, 2000, pp. xii-xiii). Among scholars, ambiguity exists in determining what
effective/good SRM aims at; since “freedom from risk” as the definition of security sug-
gests “[...]is an unattainable objective in war zones, there is a tendency to identify good
security management with an absence of ‘unjustified risks™ (Beerli & Weissman, 2016,
p. 74). Important to note that holistic SRM focuses not only on preventive measures —

preventing/avoiding an incident from occurring - but also on personal capacity building

23 For a critical discussion of the institutionalization see Beerli, M. J., & Weissman, F. (2016). Humanitarian Security
Manuals: Neutralising the Human Factor in Humanitarian Action. In: M. Neuman & F. Weissman (Eds.), Saving
lives and staying alive: Humanitarian security in the age of risk management (pp. 71-89). Hurst & Company, Lon-
don.



to enable persons to survive a critical incident and ascertain that the crisis incident man-
agement team (CIMT) is operational and adequately trained. The latter requires estab-

lishing incident-specific contingency plans (HPN, 2010, pp. 7-10).

SRM is a comparably young subfield of humanitarian aid, having evolved over the last
three decades (Stoddard, 2020, p. 119). During 1990 through efforts from individuals,
SRM became more prominent and an area of concern. O’Neill indicated that there was
no SRM approach to implementing projects back in the 1990s, which was reflected in no
prior assessments in conflict zones, no capacity building to foster and improve personal
security through training, nor available security procedures (O'Neill, cited after Stoddard,
2020, pp. 119-120). Among other things, surges in violent attacks against HAWs have led
to understanding and impelling that assessing, managing, and mitigating risks is a neces-
sity to remain operational and an ethical and legal duty of care (DoC) obligation
(Stoddard, 2020, p. 121). Experts, such as Merkelbach (2011), understand DoC as a
“[...]legal obligation imposed on an individual or organization requiring that they adhere
to a standard of reasonable care while performing acts (or omissions) that present a rea-
sonably foreseeable risk of harm to others” (Kemp & Merkelbach, 2011, p. 20). In the
context of humanitarian aid, DoC is, among others, understood as the organizational re-
sponsibility to implement targeted risk mitigation measures and to establish support
structures that have both a preventive character to avert incidents at best, and a proactive
character, so that the necessary support is available when an incident has occurred. Fur-
thermore, DoC includes the obligation to acquaint persons with prevailing risks and with
the reduction measures implemented (Bickley, 2017, p. 8). SRM, including pre-deploy-
ment security training forms one component of the organizational responsibility for staff
well-being, health, safety, and security (ibid.).

The formation of an expert team, coordinated by NGO consortia InterAction and RedR,
in late 1998 led to the first global interagency training with the result of INGOs utilizing
components from the very training to produce security plans and improve security
(Stoddard, 2020, p. 122). Since then, humanitarian SMR has continuously evolved and
improved throughout the sector with varying levels of sophistication (Stoddard et al.,
2016, p. 3).

The developments in the 1990s led to an examination of risks and their reduction to an
acceptable minimum, which gradually led to the establishment of SRM systems (Bruder-
lein & Gassmann, 2006, p. 68; Schneiker, 2018, p. 112; Stoddard et al., 2016, p. 8; van Bra-
bant, 1998, pp. 112-115). Van Brabant’s (1999) article “Security training: where are we
now” captured a momentum that, in retrospect, represents a turnaround in the field of

SRM in humanitarian assistance. In 1999, SRM was still in its infancy and was impelled



by perceptions of increased insecurity, heightened media attention due to abducted, in-
jured, or killed HAW, and claims for compensation from the affected person or relatives
against the employing organization (van Brabant, 1999, p. 7). In 2010, van Brabant took
stock in his article “Managing Aid Agency Security in an Evolving World: The larger Chal-
lenges” in the EISF Article Series. Van Brabant notes, on the one hand, the “[...]impressive
growth in investment and advances in operational security management by and for inter-
national aid agencies” (van Brabant, 2010, p. 4). On the other hand, several researchers,
including van Brabant point out that these developments do not run through the entire
sector but apply mainly to established INGOs (Schneiker, 2018, p. 112; van Brabant, 2010,
p- 5). The view that security is a luxury or an add-on has faded over the past two to three
decades and continues to fade and is reflected in the developments of the INGO’s ap-
proaches to tackling prevalent risks (van Brabant, 2010, p. 5).

In addition to risk assessment, management, and mitigation, capacity building through
training among staff members is a core tire of SRM to enable field staff to adjust their
behavior and increase security awareness to the contextual circumstances. Given the op-
erational realities of HAWs, SRM’s overall aim is to manage and mitigate risk to an ac-
ceptable minimum and enable staff to make an informed consent decision while consid-
ering residual risks (Bickley, 2017, p. 46; Stoddard, 2020, p. 125). Security training is one
pillar of SRM preparedness and allows staft to learn about and partially train worst-case
scenarios, such as hostage survival (Bickley, 2017, pp. 16&46). The following chapter will

elaborate on security training, mainly hostage survival training, as part of HEAT courses.

3.4.1 Preparedness for deployment: pre-deployment captivity survival
training

Given the reality that life-threatening and lethal incidents cannot be entirely prevented,
targeted security training is needed as part of an SRM system to allow staff at increased
risk to enhance awareness, facilitate coping, and ensure preparedness in the event of an
incident (Blyth et al., 2021, 311&316). Security training aims to build individual capacity
and strengthen organizational resilience so that INGOs remain operational in volatile and
aggravating conditions. It is thus about reducing vulnerabilities holistically because, as
Blyth et al. (2021) state, “[w]here resilience is weak or absent, the negative implications

for the organization, its staff and the beneficiaries of assistance can be significant” (p. 312).

Security training is summarized within the humanitarian realm under hostile environ-
ment awareness training (HEAT). However, a sector-wide understanding of HEAT that
goes beyond “[...] preparing individuals to face an unusual level of personal risk [...]”
(ibid., pp. 312-313) does not exist. Blyth et al.’s (2021) research on HEAT and resilience

has identified seven focus areas that are discussed among security professionals, which



need to be agreed upon: 1) content focuses on what competencies are needed and what
knowledge and skills need to be trained, 2) delivery focuses on the method of knowledge
transfer, 3) duration focuses on course length that varies between 1-5 days, 4) intensity
focuses on how intense (realistic and immersive) the learning experience should be, 5)
examination focuses on whether the course should be a pass or fail, 6) frequency refers to
the learning cycle and when a refresher course is needed, and 7) who should take a HEAT
course focuses on whether international and national staff should be trained in HEAT
(Blyth et al., 2021, p. 313).24 Despite the ambivalence on several issues, including con-

tent-related questions, consensus widely exists on the delivery of such training

“[...] through an immersive experience in order to contextualize the meaning
of knowledge, while concurrently developing 'muscle memory' within simu-
lated high-stress conditions. HEAT should vaccinate individuals against de-
bilitating stress during unusual emergency situations.” (ibid., pp. 312-313)

The supreme objective of HEAT is thus to improve awareness, enhance and convey skills
and provide instruments to enable field staff to identify and tackle risks and perform as
safely and securely as possible (Persaud, 2014, p. 17). Ultimately, a HEAT course aims to
promote individual and team resilience, hardiness, and self-efficacy, so that individuals
can adequately counter risks by maintaining their ability to react in a threatening and
stressful situation based on previously trained skills and imparted knowledge (Blyth et al.,
2021, p. 316; Persaud, 2014, p. 17; Turner et al.,, 2021, p. 3). The characteristic of novel
threat scenarios is the initial shock, disbelief, and uncertainty that can incapacitate action.
The theoretical part and the simulations both hope to enable participants to apply the
imparted knowledge to reduce the initial reaction and the accompanying disbelief that
can lead to a delay between hazard identification and action. As part of this high-fidelity
and stress inoculation training (see Meichenbaum & Deffenbacher, 1988), people can be
given blueprints that become a repertoire of courses of action that, at best, can be drawn
upon during an incident (Blyth et al., 2021, pp. 315-316; Mullins & McMains, 2020,
p. 515). In this regard, Blyth et al. (2021) emphasize that teaching “[...]pre-formed prob-
lem-solving ‘options’ is essential, as the ability to act in threatening situations is imperiled
by fear and stress” (Blyth et al., 2021, 315-316). An essential point that Blyth et al. (2021)

makes to highlight the positive aspects of immersive learning is:

24 The Danish CaC Section conducted a study measuring the effect of CaC training and performed an impact analysis
of the program. The study addressed the forgetting curve of students and elaborated on the necessity of refresher
training because the knowledge once acquired, regardless of the learning method, is lost over time. In addition, the
study compared the retainment of knowledge among the different intensity levels of CaC which span across theoret-
ical input to a simulated captivity (CaC-A, CaC-B, and CaC-C). It is clear that people who have gone through a
simulation retained knowledge better. In conclusion, the study shows that simulation makes a positive difference in
terms of knowledge retention (Jgrgensen, 2018, pp. 1-5).



“[b]y running through simulated conditions, people are more likely to move
through the stages of belief, deliberation and action more quickly and effec-
tively. They will more likely recognise the effects that stress has upon them as
an individual — having experienced it before — and will be more likely to
prioritise effective courses of action to address real, rather than perceived,
threats.” (pp. 317-318)

Turner et al. (2021) also emphasizes the added value of immersive training and describes
that stress exposure training has a long history in other disciplines, such as medicine,
sports or psychology, and the military. Turner et al. (2021) describe the idea as “[...]
exposing individuals to stressors as a way of strengthening them for future exposures” (p.
5) to be able to react appropriately in an actual incident. Explicitly concerning HEAT
courses that integrate simulative components, Turner et al. (2021) emphasizes

“[p]sychological and physiological activation of the stress response is required
in order for the individual to learn about their “stress signature” and engage
coping mechanisms that can then be observed and improved upon through
training. The opportunity to practice the management of stress responses un-
der psychological supervision leads to greater preparedness, self-efficacy, and
resilience when future stressors are encountered.” (ibid.)

As mentioned above, there is no consensus on various aspects of HEAT, and no sector-
wide standardization exists. A lack of standardization can be seen, for example, in the fact
that the length of HEAT courses varies among providers, between 1 to 5 days (Blyth et al.,
2021, p. 313). Furthermore, there are different views on the extent to which stress-inocu-
lation simulations should be included in the training (ibid.). Persaud (2014) demon-
strated in her research that the interviewed security professionals, for the most part, rec-
ognize the benefits of simulations (p. 8). It was also noted that the training must be carried
out effectively to avoid psychological and physical damage (ibid). Concerns with stress-

inoculation simulations relate primarily to potential re-traumatization of participants ei-
ther due to prior traumatic experiences as a HAW or in a private setting (Blyth et al., 2021,

p- 314). Within the discussions about the best possible preparation of HAWs, it is and
must be considered that a “one size fits all” solution is not feasible. Consensus exists that
training must be adapted to the specific context, drawing on information gathered
through risk analysis and different training levels* are necessary depending on the risk
context. Here, Blyth et al. (2021) argue that the goal should not be to determine a one-

size-fits-all solution but rather to agree on principles for topics and knowledge transfer

%5 For a reference curriculum including determining factors for which training intensity/level is needed see Persaud, C.
(2014). NGO Safety and Security Training Project: How to create effective Security training for NGOs. EISF; Inter-
Action.



methods, e.g., when to apply theoretical, practical, and immersive training methods (p.
16).

Moreover, looking into the status quo of existing consensus on teaching content/areas to
be covered, Blyth et al. (2021) extracted a list of training topics based on 32 semi-struc-
tured interviews with security officials from the humanitarian sector (pp. 315-316). In
addition to topics such as hotel and guesthouse security, self-defense, kidnap and ransom
awareness, arrests and detention were also identified (ibid.). Suppose HEAT is not just a
ticking the box exercise to demonstrate DoC. In that case, HEAT tries to cover the com-
plex reality of HAWs in the field and prepares them for diverse scenarios in the best pos-
sible way by covering a wide range of topics. To get a better idea of what topics are rec-
ommended to include in a HEAT about captivity scenarios, the reference curriculum of
the project NGO Safety and Security Training Project: How to Create Effective Security
Training for NGOs authored by Persaud and published by EISF was examined. The goal
of the project is to support NGOs identify appropriate security training practices and pro-
vide a reference curriculum that humanitarian actors can utilize when “[...]developing,
refining and implementing security training” (Persaud, 2014, preface). The security train-
ing is divided into three levels (basic-advanced); the context and the context-specific risks
decide which level is completed. Kidnapping is labeled, among other topics, as an “elec-
tive” in the advanced or “Personal Security in violent environments” courses (ibid., p. 58).
Persaud (2014) recommends that the captivity part addresses kidnap prevention, re-

sponse, and survival (see Table 9).

Further, the open-access HEAT curriculum of ENTRi was examined. On the first day of
the training, a one-hour lesson on kidnapping and hostage-taking is taught in a classroom
environment, followed by a two-hour simulation the following day (ENTRi, 2013, pp. 2-
3). The topics covered are displayed in Table 9.



Table 9: Overview of HEAT reference curricula

Institution/Project | Content recommended

NGO Safety and Se- |e  “Overview patterns, trends and tactics for captivity and other spe-
curity Training Pro- cific risk situations.

ject e Overview of potential captors and motives.
e The phases of an abduction or kidnapping.

e Strategies for surviving capture, transport holding, rescue, and re-
lease”

ENTRi e “Know the basic facts about kidnapping and hostage-taking;

e Be able to recognize and avoid kinds of behavior that might in-
crease the potential of being a target for hostage-takers;

e Understand the sequence of events;
e Be familiar with the hostage incident management procedures;

e Be able to utilize/apply practical risk prevention and mitigation
methods;

e List what to do in case of a successful evasion

The objectives of the two-hour simulation:

e Behave properly during the capture phase;

e Recognize personal or teammate stress effect;

e Cope correctly during the captivity phase;

e Recognize personal/team wrong or hazardous behavior;
e Collect information about the kidnappers;

e Behave correctly during an armed rescue;

e Develop and practice personal stress management strategies for
handling unique
circumstances”

Source: Own table, data: Persaud (2014, p. 72) and ENTRi (2013, pp. 2-3)

The topics mentioned above do not represent an existing consensus within pre-deploy-
ment captivity survival training. However, they were the only curricula that could be iden-

tified for international missions.

3.4.2 Value and utility of Hostile Environment Awareness Training

Empirical work investigating the value and utility of HEAT is scarce due to several rea-
sons. As highlighted by Blyth et al. (2021), ethical reasons complicate examining the value
and impact of HEAT, since impact evaluations require a control group that would be ne-

glected security and safety information and training before deployment (ibid., p. 325).



Roberts (2021), has however, conducted an outcome evaluation of HEAT with 264 World
Vision staff. The evaluated course was conducted in collaboration with the Headington
Institute and utilized simulation-based learning and psychoeducation (p. 5). Results of
the study show that HEAT prepares participants for hazardous situations and that the
stress intensity of the simulations has no negative effect but reduces the novelty of the
situation. Furthermore, it was shown that participants perceive that their personal secu-
rity awareness has increased, and subjective perception of increased preparedness for crit-
ical incidents has been identified. Contrary to hypotheses that this HEAT would increase
resilience and self-efficacy measured quantitatively, this was not the case (ibid., p.17).
Roberts (2021) states that these results are surprising and cites several explanations. One
possible explanation could be that after participating in a HEAT, participants make a
more realistic assessment of whether or how they can handle a critical incident because
they have firsthand experience of a simulated high-stress scenario and their reaction
(Roberts, 2021, p. 17; Turner et al., 2021, p. 9).¢ Roberts (2021) nevertheless concludes
the meaningfulness and necessity of HEAT courses. The qualitative data clearly shows
that participants, including individuals who survived a critical incident such as riots, kid-
napping, or armed attackers, could access and apply the imparted knowledge after com-
pleting the HEAT (Roberts, 2021, p. 20). The results of the quantitative data demonstrate
that HEAT had no adverse effects on the individuals. As an outlook, it is pointed out that
future research needs “more staggered immediate testing of the participants’ levels of re-
silience, stress vulnerability, and self-efficacy” (ibid., p. 21) to verify/falsify the data (ibid.).

Another research paper by Turner et al. (2021) that investigated increasing the perceived
self-efficacy and critical incident coping self-efficacy in HAW through resilience training,
explicitly high-fidelity HEAT, concluded that “[...] regression analysis indicated that
higher levels of self-efficacy related to higher resilience levels. General self-efficacy and
critical incident coping self-efficacy (CICSE) were stronger after the training, even when
controlling for histories of trauma” (p. 1). The research suggests that one’s perception of
self-efficacy leads to increased resilience. Turner et al. (2021) demonstrates that tailored
security training, designed to empower people to cope with critical incidents, “[...] seems
to help bolster aid workers’ sense of efficacy and, in turn, their level of resilience” (p. 10).
These results are consistent with Bandura’s assumption that when individuals are given
the opportunity to have a mastery experience, this can positively influence their percep-
tion of self-efficacy (Bandura, 1982, p. 126; Turner et al., 2021, p. 10).

The above research on the benefits of HEAT courses by Roberts (2021) and Turner et al.
(2021) analyzed the overall benefits of HEAT. Since the thesis is primarily concerned with

2 For further elaborations and explanations see Roberts (2021, pp. 16-17).



captivity survival, one additional research paper by Strentz and Auerbach (1988), who
have investigated hostage management and training, will be outlined. The training Strentz
and Auerbach (1988) analyzed are not HEAT courses for HAWs, but courses conducted
by the Special Operations and Research Staff (SOARS) at the Federal Bureau of Investi-
gation (FBI). A total of 6 field training exercises (FTXs) were investigated in 1985 with 57
civilian airline employees who had no previous hostage survival training or had survived
captivity (Strentz & Auerbach, 1988, pp. 653-654). For each training, subjects underwent
pre-instructions either receiving knowledge about emotion-focused coping, problem-fo-
cused coping, or a control presentation. The subsequent simulated captivity lasted four
days (ibid., p. 652). Results of the study show that the simulated abduction and four-day
holding phase indeed induced stress and that participants primarily made use of the cop-
ing strategies they were taught in the theoretical pre-instruction (ibid.). Furthermore,
Strentz and Auerbach (1988) were able to determine that

“[...] subjects who received training in the use of emotion-focused coping tech-
niques [.] reported the lowest anxiety and overall emotional distress levels and
were rated as exhibiting the lowest levels of behavioral disturbance during
captivity” (ibid., p. 658).

In conclusion, Strentz and Auerbach (1988) recommend that people who undergo such
training, due to increased risk, should be trained primarily in emotion-focused coping
since it seems to help prepare the respective person to regulate the emotional response
(ibid. p. 659). Another finding of relevance to training institutions is that immediately
after the release, stress levels dropped quickly, however 15 hours later, the stress response
partially exceeded the stress level of the captivity situation. Here Strentz & Auerbach
(1988) state that this reaction must be considered in the planning of training and associ-

ated intervention options (ibid. pp. 657-658).

The intention is not to equal military institutions and humanitarian actors but to refer
back to Clausewitz, who in 1832 stated in his book “On War” that soldiers should not be
confronted with the reality of war only when they are deployed (Clausewitz, 1989, p. 122).
The approach appears transferable to humanitarian actors due to the work environment.
It is a plea for targeted security training that focuses on resilience and self-efficacy so that
people who are confronted with a life-threatening and stress-inducing situation can draw
on a pool of knowledge from previous mastery experiences that allows them to act and
regulate emotions with the goal of survival. Finally, Basoglu et al. (1997) should be cited
here, who in their research on PTSD and torture survivors emphasize psychological pre-
paredness and again point out that knowledge and mastery experiences can lead to psy-

chological preparedness and that targeted confrontation with specific and controlled



stressors may lead to a perception of mastery, and the subsequent harmful effects of un-
controlled stressors may be mitigated, thus acting as a protective factor or a buffer
(Basoglu et al.,, 1997, p. 1422; King et al., 2011, p. 417).



4. Research design

The preceding chapters outlined the theoretical framework of this thesis including neces-
sary background information on captivity and pre-deployment captivity survival training.
In the following, along the research questions, the survey instrument and the evaluation

method will be elucidated to ensure intersubjective comprehensibility.

4.1 Survey instrument: expert interviews

The decision to use a qualitative approach utilizing semi-structured expert interviews was
made due to the assumption that the interview partners have inherent and specific “op-
erational knowledge” (Kaiser, 2021, pp. 41-42) to demonstrate, regarding their experi-
ences in captivity, stresses faced, coping strategies utilized and pre-deployment training
and therefore can provide knowledge that otherwise would hardly be possible to access in
the way needed to perform the desired analysis. Empirical qualitative research heavily
relies on expert interviews, as they are particularly suitable for this purpose since the the-
matic steering of the interview is made possible. Furthermore, they offer the necessary
flexibility so that different interview situations can be reacted to, and the interviewees are
allowed to help navigate and shape the interview with their impulses and, as a result, can
share designated aspects that were not considered in the preliminary theoretical consid-
erations (Glaser & Laudel, 2010, pp. 30-42).

In summary, expert interviews allow for generating knowledge that is not yet available/ac-
cessible in the way needed. The aim is ultimately to make up for the lack of research con-
ducted on this subject; primary sources shall be established utilizing semi-structured ex-

pert interviews.

4.1.1 Conceptualization of semi-structured interview guidelines

The reflections on the relevant and purposeful questions were carried out in the process
of operationalization, which divides the research questions into different analysis levels
in the first step, then defines question complexes, and in the last step, formulates the spe-
cific questions for the interviews (Kaiser, 2021, pp. 65-69). In the abstraction of the re-
search questions, the following analysis levels were identified: pre-deployment captivity
survival preparation, captivity including challenges/stresses faced while in captivity, cop-
ing strategies, the impact of pre-deployment captivity survival training and recommen-
dations on vital training content, and from these, corresponding topic complexes were

formed into main categories. The questions aiming at stresses/challenges and coping



strategies are integrated into the phases of captivity (see Section 3.3.2) and the respective
offender profile to make specifics visible per phase. The question complexes were ar-
ranged chronologically; the first question complex focused on the introduction and rele-
vant information about the person to be interviewed, followed by more general questions
on the motivation to work in the humanitarian/development sphere to build a rapport.
Additionally, a question about what it is like for the person to talk about the abduction
was integrated so that the interviewer knows whether certain aspects need to be consid-
ered to be as trauma sensible as possible. Within this set of questions, direct questions
were used primarily. Even though Kaiser (2021) recommends asking open and general
questions at the beginning to give the participant the possibility of a longer and more
detailed statement, it was decided not to do so in the first set of questions since the objec-
tive was to collect critical data (pp. 76-77). The second topic complex focuses on organi-
zational and personal preparation for captivity survival and starts with an open question,
allowing for a detailed statement. This complex then contains further structuring ques-
tions that can be used if relevant aspects were not mentioned but do not necessarily have
to be asked in all interviews (Kaiser, 2021, p. 78). Pre-deployment preparation is followed
by the question complex covering the captivity experience. The question complex on the
captivity experience is structured chronologically, starting with the capture phase, fol-
lowed by the transport, confinement, and rescue/release phases. This set of questions, as
well as the sub-questions on individual phases, started with open questions. The structure
remained consistent throughout each phase. The open and broad questions were, if nec-
essary, supported by structuring and direct questions. Each phase started with what hap-
pened to learn more about the initial situation and its conditions, which chal-
lenges/stresses the person faced, and finally, how they coped with the challenges faced.
Subsequently, the interview guideline?’ differs concerning the group affiliation of the in-
terview participant (see Section 4.1.2). In the case of a participant who has undergone pre-
deployment training, open-ended and structuring questions are used to address the im-
pact of preparation on survival in captivity. Finally, both groups are asked about essential
training content utilizing open and structuring questions to directly integrate the survi-
vors’ perspectives into the recommendations of teaching content. Before the interview
was concluded, participants had the possibility to add comments to address topics not

covered during the interview.

To obtain usable answers and, above all, to avoid influencing the participants, which
would affect the openness of the results, it was attempted to formulate the questions so

that they contained neither suggestions nor insinuations. For this reason, it was decided

27 See Appendix V.



that the interview guidelines should be tested in advance. Therefore pretests were con-
ducted - individuals were selected to provide feedback during a pretest interview so that
any contradictions, inconsistencies, or the like could be resolved (Kaiser, 2021, pp. 82-83;
Kirchhoff, 2010, p. 24). A total of two test runs were conducted. Furthermore, the inter-
view guidelines were shared with persons familiar and unfamiliar with the topic of cap-
tivity survival to get feedback on the structure and content and ensure suggestions nor
insinuations were avoided. The person who was not familiar with captivity survival fo-
cused on filtering out suggestive questions. The persons, who were familiar with captivity
survival (training), have reviewed concerning structure, comprehensibility, stringency,
and adequacy (Kirchhoff, 2010, p. 24).

After the pretests and feedback loops were completed, the interview guidelines were re-
vised to incorporate the comments. In addition to the pretest, a specialized SERE psy-
chologist was consulted to provide feedback on structuring the question complexes, sub-
stance, question formulation, and comprehension. Again, comments and suggested im-
provements were integrated. Finally, the interview guidelines were approved by the thesis’

supervisors.

4.1.2 Selection of and access to participants

The criteria presented below for selecting participants allow for a narrowing down and
systematic selection. The essential criterion for participation is that the person has been
taken captive abroad; no distinction is made between detention, arrest, kidnapping, ab-
duction, and hostage-taking (see Section 3.3.1.1). A further main distinction and thus an
authoritative criterion is the group formation within the participants. Since the objective
is to determine a diverse range of challenges and coping strategies to make them visible,
extract valuable training content and learn whether the pre-deployment training had a
personal value to some participants, two groups are formed. Group 1: People held captive
and have completed specific pre-deployment training. Group 2: People who have been
in captivity and have not received any pre-deployment preparation. In addition, no dis-

tinctions were made between:

e Nationality
e No differentiation in terms of the point of time of the captivity
e No distinction as to the length of captivity

e No geographic delimitation as to where the captivity took place (not in a person’s
home country)

e State or non-state actors as the perpetrator



Drawing on the experiences of a diverse group of people will allow drawing a more holis-
tic picture of the stresses of captivity and the coping strategies applied. Furthermore, the
heterogeneity of different perpetrator groups will determine whether a differentiated view

on those makes sense regarding training content.

These perimeters were made because it can be assumed that people who meet the primary
criterion (captivity survived abroad) have necessarily dealt with the stresses of captivity,
survival, and coping strategies in captivity and can therefore contribute different perspec-
tives and experiences. Here, participants will be given the opportunity to present their
views and experiences to utilize their experiences to identify essential training content for
captivity survival training and investigate the subjective value of pre-deployment captivity
survival training. Therefore, it is assumed that through interviews with the selected indi-
viduals, it is likely that valuable information can be obtained to answer the research ques-

tions.

Due to the thesis topic’s sensitivity and secrecy/concealment, access to suitable interview
partners has not been randomized. Previous professional experience in the humanitarian
aid realm and crisis incident management simplified access to fitting interview partners.
Two interview partners are former work colleagues and friends of the author. Further-
more, through professional experience with the subject of conduct after capture, the au-
thor could participate in international conferences covering the respective topic. These
conferences served as an additional access point to suitable participants. Two interview
partners were met at these conferences; thus, the interviewer and interviewees knew each
other before the interview. It seems vital to point out that the author is aware of the influ-
ence of a trust relationship between participant and researcher on information retrieval.
In addition, the existing professional network was helpful in opening channels of com-
munication with suitable interview participants. Finally, through snowball sampling, fur-
ther contacts to relevant interview partners could be established by utilizing the existing
network. As a result, 11 people were approached, all of whom responded, and seven peo-

ple were willing to contribute to the present thesis.

All participants (see overview in Table 10) consented to the non-anonymous use of the

transcribed interviews.



Table 10: Summary of participants

Name Brief introduction Pre-deployment prepara-
tion
Steve Den- | Humanitarian aid worker. Dennis was taken by | Attended a hostage aware-
nis a non-state actor in Kenya/Somalia in 2012 for ness session and read secu-
four days and was freed by an armed rescue op- | rity manuals for humani-
eration. tarian aid workers.
Kerry Jane | Australian development worker. Wilson was Read security manuals for
Wilson held by a non-state actor in Afghanistan in 2016 | humanitarian aid workers.
for about four months and was subsequently re-
leased through negotiations.
Peter British development worker. Moore was taken Attended a hostage aware-
Moore captive in 2007 by a non-state actor in Irag and | ness session.
was held for 31 months and subsequently re-
leased through negotiations and prisoner ex-
change.
Bernd German development worker. Miihlenbeck was | Attended a HEAT training,
Miihlen- taken captive by a non-state actor in 2012 and including a kidnapping
beck held for 33 months and was subsequently re- simulation.
leased through negotiations.
Simon Australian humanitarian aid worker. Mauchline | No training, or exposure to
Mauchline | was held by the Syrian Regime in 2018 for 48 the topic prior to the un-
days in Branch 235 - Palestine Branch®® - run by | lawful detention.
Syrian Military Intelligence and released through
negotiations. Mauchline was taken together with
Lautwein.
Martin German humanitarian aid worker. Lautwein was | Theoretical workshop on
Lautwein held by the Syrian Regime in 2018 for 48 days in | captivity survival.
Branch 235 - Palestine Branch - run by Syrian
Military Intelligence and was subsequently re-
leased through negotiations. Lautwein was taken
together with Mauchline.
Samuel US-American traveler. The Syrian Regime held | No training or exposure to
Goodwin Goodwin in 2019 for 63 days, split between the topic prior to the un-

Branch 215 run by Syrian Military Intelligence

lawful detention.

28 For further insights into the conditions in Syrian prisons see: Amnesty International. (2016). 'It breaks the human':
Torture, Disease and Death in Syrian's Prisons. London. Amnesty International. And Motaparthy, P., & Houry, N.
(2015). If the dead could speak: Mass deaths and torture in Syria's detention facilities. New York/N.Y. Human
Rights Watch [Online] Available from: https://www.hrw.org/report/2015/12/16/if-dead-could-speak/mass-deaths-
and-torture-syrias-detention-facilities.

29 See footnote 28.



and Adra Prison and subsequently released
through negotiations.

Source: Own representation.

Limitation of sample selection®°

Captivity is a life-threatening incident which is inevitably reflected in the pool of partici-
pants. Given that not all individuals who are taken captive survive, bias cannot be avoided;
thus, the pool of participants is subject to survivor’s bias. Therefore, both the existing
research on experiences in captivity and the present work can only draw on the experi-
ences of those who survived. Furthermore, during the identification and contact of the
potential interviewees, it became apparent that very few had undergone pre-deployment
training as part of their deployment preparation. Of the seven individuals, only two indi-
viduals were prepared for captivity survival by their employer. Three others had at least
read about the topic or participated in hostage awareness sessions as part of other assign-
ments. This limitation will influence the research results on the subjective perception of
the utility of pre-deployment captivity survival training (see Section 5.3).

4.1.3 Preparation for and conduct of interviews

! introducing

Before the interviews, all participants received a study information leafle
the researcher, the context in which the thesis is written, and informing all participants
about the objectives, approach, procedure, and anonymity/confidentiality. It was explic-
itly pointed out that the results (not the transcripts) will be made available to third parties
and that if publication opportunities arise, these will be pursued. The study information
also includes a note on voluntariness, anonymity, and limitations of anonymity and asked
the participants to sign a consent form, where a clear indication was made whether par-
ticipants wished to be named or anonymized and return it to the named contact person.
All participants indicated to participate non-anonymized. The explicit mentioning that
the results will be made available to third parties allowed participants to give their in-
formed consent about anonymization/non-anonymization. A note that the consent can
be withdrawn before submission of the thesis has been integrated (Kaiser, 2021, p. 57). In
a second step, it was decided to share an informational letter®? outlining the interview
structure without delineating the content-related questions. The aim was to give the par-

ticipants insight into what they would be facing due to the topic’s sensitive nature aiming

%0 For a critical reflection of the research methods and limitations see Chapter 8.
31 See appendix II1.

32 See appendix 1V.



to avoid any surprise effects. The informational letter also included information on the

availability of a specialized psychologist if desired.

All interviews were conducted between 9/28/2021- 10/10/2021. Five of the seven inter-
views were conducted in English. Miithlenbeck’s and Lautwein’s were conducted in Ger-
man. Relevant text passages for the analysis from Miihlenbeck and Lautwein were trans-
lated into English by the author of the thesis®>. All participants were interviewed in their
native language. Six interviews were conducted via video conferencing tools due to the
different geographical locations. The interview with Lautwein was conducted in person,
as both are located in the same city. A maximum duration of 90-120 minutes was agreed
upon in advance - here, reference was made to Kaiser’s (2021) assessment, who notes that
the best results can be generated if the time frame of an interview allows for immersion
into the research problem (p. 65). The interview lengths varied between 90 minutes and
175 minutes. All but one exceeded the targeted maximum time of 120 minutes. In this
regard, Kaiser (2021) states that “good” expert interviews usually last longer than the
agreed time. All interviews were recorded (p. 65). Subsequently, a transcription was made,
leading to interview transcripts (pure verbatim protocol) forming the material for the
analysis (328 pages in total)**. The recommended transcription rules of Kaiser (2021)
were followed (p. 115). All interview partners had the opportunity to authorize their tran-
scripts. Three participants used this option, but none of the transcripts required any rel-
evant changes in content. It is worth noting that there was a comment regarding gram-
mar, which can be attributed to the transcription form pure verbatim. Mayring (2022)
notes regarding pure verbatim protocols: “the transcript is very near to the natural lan-
guage, but reading it is not easy, sometimes requires some practice” (p. 132). Therefore,
it was decided to linguistically clean up the quotes used in the analysis without changing

the content to affect readability positively.

Before the recording started, there was a short conversation with all participants. The in-
terview structure was pointed out again; participants were informed that breaks can be
taken at any time and that they do not have to answer questions they are uncomfortable
with. In addition, the participants were again asked whether they wished to be named or
anonymized. The aim was to make the interview situation as pleasant and trauma sensi-
tive as possible. At the end of the preliminary talk, consent to record was obtained (Kaiser,

2021, pp. 65-67). As elaborated in Section 4.1.1, two different interview guidelines were

33 Consent for translations was obtained in advance.

3 If interested in the interview transcripts for further research projects, please contact Olivia Mandeau 0.man-
deau@gmail.com. Bilaterally and in consideration of the interviewees, a transfer can be discussed.
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utilized, depending on the group affiliation of the participant. Follow-up questions and

structuring questions were asked situation-specific and as necessary (ibid. p. 66).

4.1.4 Ethical considerations/researcher’s duty of care towards
participants

The author is aware of the sensitive issue this thesis is dedicated to. Therefore, the author
has undergone a briefing by a psychologist familiar with captivity survival and conduct
after capture training to minimize the risk of retraumatizing interview partners. The
briefing aimed at reflecting and adapting the interview questions to minimize the risk of
retraumatizing the people sharing their experiences. Moreover, important information
was shared with the author on psychoeducation and behavior if any participant would be

triggered during the interview.

Furthermore, after the interview, all participants had access to a specialized psychologist
if desired.

4.2 Evaluation method: a qualitative content analysis®

The evaluation procedure will be presented to ensure intersubjective comprehensibility

by elaborating the analysis’ rule-oriented conduct.

Qualitative content analysis is considered an evaluation method of qualitative research
and is intended to interpret material (Mayring, 2015, p. 11). Mayring (2015) understands
content analysis as a social science methodology and formulates precise points about what

a content analysis should pursue and what its goal is:

“Analyze communication.
Analyze fixed communication.
Proceed systematically.

Proceed in a rule-guided manner.

Also, proceed theory guided.

A o A

Pursue the goal of concluding certain aspects of communication.” (p. 13, own
translation)
Mayring (2022) differentiates three basic types of interpretation: summarizing, explicat-

ing, and structuring content analysis (pp. 67-68).

3 The following sections are a revised and adapted version of a chapter of my bachelor thesis: Mandeau, Olivia (2020).
Eine inhaltsanalytische Betrachtung der Mossul-Trauma-Response unter besonderer Berlicksichtigung humanitarer
Prinzipien. Akkon-Hochschule fiir Humanwissenschaften, Berlin.



The basic type of structuring content analysis will be utilized for the present work (see
Section 4.2.3). However, it should be emphasized that it is a lean on the methodology.
Nevertheless, the systematic is not meant to be undermined; quite the contrary. Mayring
(2022) describes in this regard that content analysis is not a “[...] standardized instrument
that always remains the same; it must be fitted to suit the particular object or material in
question and constructed especially for the issue at hand” (p. 66). Nevertheless, Mayring
(2015) created a general flow model for qualitative content analysis, which consists of 9
steps, (1) determination of the material, (2) analysis of the situation of origin, (3) formal
characteristics of the material, (4) direction of the analysis, (5) theoretical differentiation
of the research question, (6) determination of the analysis technique, (7) definition of the
units of analysis, (8) analysis of the material, and (9) interpretation (p. 98). The first seven
points represent preparatory steps before proceeding to the actual categorization of the
material (ibid.). The individual steps on the conduct of the method will now be presented,

following the content-based structuring flow model.

4.2.1 Determining the material
Step 1: Determination of the material
The interview transcripts serve as the underlying material for the analysis.

Criteria were formulated in advance based on which potential participants were ap-
proached. However, since this study does not claim to be representative and since it is a
qualitative and not a quantitative analysis, only a small number of participants were se-
lected to generate knowledge to answer the research questions. Indeed, the survey could
have been widened to gain further perspectives and experiences on the underlying topic
and thus be able to differentiate more strongly or draw conclusions. However, as this was
not possible due to various factors (scope of the present work, access to potential partici-
pants, and limited time for processing), the participants were identified based on previ-
ously defined selection criteria (see Section 4.1.2). These criteria acted as a filter in iden-
tifying potential interviewees. The interviews were transcribed and provide the corpus of

material to be analyzed.

Step 2: Analysis of the situation of origin

See Sections 4.1 - 4.1.3



Step 3: Formal characteristics

The length of the transcripts varies from 53,000 to 146,000 characters. It should be reiter-
ated that open-ended questions left it up to the participants to decide how detailed their
answers would be. In addition, the trusting relationship between researcher and inter-
viewee seems to have been reflected, at least in part, in the length of responses and could

be one explanation for the varying length.

4.2.2 Direction of analysis

The paper aims to identify stresses, challenges, and coping strategies in captivity so that
relevant teaching content for hostage survival training can be extracted from the survi-
vor’s perspective and investigate the subjective utility of pre-deployment captivity sur-
vival training. The direction of the analysis is thus determined by the research questions
and the sub-questions posed in Chapter 1.

4.2.3 Determination of techniques of analysis and establishment of a
concrete procedural model

Mayring (2022) formulates the goal of structuring content analysis as “to filter out partic-
ular aspects of the material, to give a cross-section through the material according to pre-
determined ordering criteria, or to assess the material according to certain criteria“ (p.
74). Furthermore, Mayring (2015) divides structuring content analysis into further sub-
types: formal structuring, content structuring, typifying structuring, and scaling structur-
ing (pp. 92-95). Since the research questions aim at a content-related examination of the
material to be analyzed, a content structuring content analysis seems suitable since it pur-
sues filtering out a content structure that is to be ordered according to selected criteria.
The theory-guided categories determine which content is extracted from the underlying
material and used for the analysis (Mayring, 2015, p. 103). The foundation of the category
system is deductive; however, it requires the addition of inductive categorization in de-
pendence on the research questions to be answered displayed in the respective level of
analysis (see Development of the category system). After the analysis technique has been
determined, the procedural model of the analysis will be as outlined below.

Step 1: Units of analysis

The goal of the definition is to determine the code, context, and analysis units. Defining
these units of analysis in advance allows intersubjectivity in the conduct of the analysis.
Hence, the aim is to allow a potential second coder to achieve similar results (Mayring,
2022, pp. 64-65).



Mayring (2022) defines these units as follows:

“The coding unit determines the smallest component of the material which
can be assessed and what the minimum portion of text is which can fall within
one category. The context unit determines the largest text component which
can fall within one category. The recording unit determines which text por-
tions are opposed to one system of categories.” (p. 64)

A single word is defined as a coding unit. Context units are predefined as an entire para-
graph or even entire answer complexes. Finally, the recording unit is the individual inter-

view transcript of each participant.

The following will summarize step 2-4

Step 2: Theory-guided category development.
Step 3: Formulation of definitions, anchor examples, and coding rules.

Step 4: Creation of the coding guide.

Definition: Category

Since there are different working definitions of category and code in the plethora of liter-
ature, this paragraph will define which term is used for this thesis.

Kuckartz (2010) does not distinguish the terms code and category but uses these two
terms synonymously. Kuckartz (2010) understands a code or category as “an identifier
[...] that is assigned to text passages” (p. 57, own translation). Categories can be single
words, word combinations, or sentences whose explicit occurrence in the text is not ob-
ligatory (ibid., pp. 57-60).

Development of the category system

The core of the qualitative content analysis is the category system (Mayring, 2022, p. 63).
Defined categories, with the help of which the analysis is to be carried out, emerge theory-
guided during the structuring approach: “[t]he fundamental structuring dimensions must
be exactly determined. They must derive from the issue/statement of the problem con-
cerned, and must be theoretically based” (ibid., p. 89). The category system serves as a

working tool by which the underlying material can be coded (ibid., p. 63). Characteristic



for the structuring content analysis is that categories are developed deductively and de-
fined with the help of the research question, the theoretical framework, and the general
interest of knowledge. A deductive approach requires an intensive examination of the
material and the literature, from which the categories are finally conceived. The underly-
ing research questions were broken into individual terms to determine which topics must

be covered in the operationalization process.

The development of the category system for this thesis differs slightly depending on the
specific research questions (see Chapter 1). Since coping strategies and the individual
challenges/stresses per phase of captivity are to be identified, a mixed approach of deduc-
tive-inductive categorization is required. Specifically, this means that the main category
that acquires “challenges and stresses” is divided into the deductively formed main cate-
gories “psychological and physical stresses”; however, the main categories are supple-
mented by inductively formed subcategories to allow a more differentiated and detailed
visualization. To extract coping strategies, two steps were used. First, to encapsulate the
coping strategies, the main categories are the higher-order dimensions brought forward
by Ayers et al. (1996); thus, Ayers et al.’s five-dimensional model of coping functions as
the category system to answer the research question of displaying coping strategies (see
Section 3.1.3). Second, since Skinner et al. (2003) identified more than 400 coping strate-
gies (p. 216), and it would go beyond the scope of this thesis to code the material without
limiting the ways of coping domain-specifically to captivity, coping strategies used by
POW and hostages were presented in section 3.3.3. to get a better understanding of strat-
egies utilized in captivity. Thus, the vast majority of coping strategies assigned to the
higher-order dimensions are deductively formed by drawing on research from the mili-
tary realm (see Section 3.3.3). Based on these main categories and subcategories, the ma-
terial was coded, and thus, instances of coping were assigned to deductively formed cate-
gories. The categories assigned to analysis level 3 “impact of pre-deployment captivity
survival training,” are deductively originated from the research interest. Categories as-
signed to analysis level 4 were inductively formed to capture recommendations for teach-
ing content by survivors of captivity, as this analysis level seeks to conceive recommenda-
tions without theoretical presuppositions. Despite the strict rule-bound nature of content
structuring, a mixed procedure between deductive and inductive category formation is
possible (Mayring, 2022, pp. 92-95). Furthermore, inductive category formation is used

if the theoretical framework falls short of explaining a statement of particular interest.

Overall, various main categories and subcategories emerged from the theory-based oper-
ationalization process, which are recorded in the code directory in Appendix VI. The code

directory entails a definition of each category, anchor examples, and coding rules, which



are determined based on the literature and, if necessary adjusted, after reviewing the ma-
terial. It is worth noting that the discriminatory power/delineation of the respective cate-
gories is relevant for the assignment of the respective text passages. In addition, the coding
rules act as an enabler to assign the text passage to one category if ambiguity is prevalent
(Mayring, 2022, p. 89). Finally, categories enable the author to look at the material, filter
systematically, and afterward process it (Mayring, 2015, pp. 65-106).

After the category formation, the material was sorted several times so that a back-check-

ing of the categories was guaranteed.

Coding process

After the category system has been finalized, all interview transcripts are coded. In this
step, the material is worked through line by line, and all text passages relevant to answer-
ing the research questions are assigned to a category (Mayring, 2022, pp. 91-92). In the
present study, computer-assisted coding was carried out using MAXQDA software. If
specific text passages could be assigned to several categories, demarcation/coding rules
were formulated. If a text passage is multi-coded despite coding rules, it will be made
transparent. As a result, 1243 text passages were assigned to all categories (see Appendix
VII).

Step 5: Material run-through and preliminary coding (software-based coding with
MAXQDA)

Following the finalized category system, the material was sifted. The categories were
tested in a first pass to see if the discriminatory power and the formulation of the defini-
tion/category fit (Mayring, 2022, p. 92).

Step 6: Revision of category system

A back-check of the categories’ functionality and a review of definitions and coding rules
contribute to the reliability and validity of the results obtained (Mayring, 2022, p. 92). As
a result, a slight revision of the category system occurred to make individual category
definitions more precise. Subsequently, the material was edited again, and the changes
were considered.

Step 7: Final material run through - see coding.



5. Analysis

The following chapter and sections will present and contextualize the results per category,
depending on the actor holding the person captive. The theoretical framework and the
background information on captivity serve as a frame of reference (see Chapter 3). The
presentation of the results does not occur per interview partner in order to make qualita-

tive and quantitative aspects visible.

9.1 Analysis level 1: pre-deployment captivity survival preparation

Within this category, the material was coded to determine if the individuals had either
been prepared for survival in captivity by their employer through security training or
workshops or if they had been personally exposed to the issue. As part of the employer
preparation, the subcategory Information on Contingency Management/Crisis Incident
Management was formed to find out whether individuals in captivity could draw on the

knowledge of how the organization would proceed in the event of an abduction.

Except for Miihlenbeck, none of the seven individuals had completed pre-deployment
training that included a captivity survival simulation (Dennis, pos. 21; Wilson, pos. 7;
Moore, pos. 38; Miihlenbeck, pos. 20). Apart from Miihlenbeck, Lautwein was the only
one exposed to the subject matter as part of the employer’s deployment preparation. The
difference in the preparation of Lautwein and Miihlenbeck lies in the fact that Miihlen-
beck underwent a kidnapping simulation that took place six months before the start of
his Pakistan deployment, while Lautwein only attended a theoretical workshop (Miihlen-
beck, pos. 20 & 31; Lautwein, pos. 19-23). Prior to the simulation, Miihlenbeck under-
went, there was no in-depth theoretical preparation on behavior and survival strategies in
captivity (Miihlenbeck, pos. 22). The behavior of the participants was then reviewed in a
debriefing session. The simulation lasted about 3 hours. The abduction was simulated by
armed individuals and conducted during a bus ride on the training grounds. Subse-
quently, the blindfolded and handcuffed participants were taken to a holding facility and
interrogated one by one (Miihlenbeck, pos. 34). During debriefing, the behavior of each
participant was reflected upon, and behavioral recommendations were given. For exam-
ple, the truthful answering of questions in interrogations was addressed. Mithlenbeck ad-

ditionally reflects that

“la] key phrase that I then remembered and that also helped me a lot at the
moment of my actual abduction: ‘Keep calm.” These are two benign-sounding
words, but they really help tremendously.” (Miihlenbeck, pos. 36-38)



Lautwein, on the other hand, was prepared exclusively theoretically for conduct in cap-
tivity in a one-day workshop which took place four month before he was unlawfully ar-
rested (Lautwein, pos. 21-23). In addition to whether governments, explicitly the German
government, negotiate releases, the different forms of kidnapping and the distinction be-
tween kidnapping and war captivity were explained (Lautwein, pos. 25). Furthermore, the

following topics were discussed:

“[...] behavior towards the kidnappers, for example, passive behavior aiming
at not posing an additional stress factor to them. Behavior recommendations
were aligned with the different phases of the kidnapping. On the other hand,
of course, how to create a daily routine or how important it is to establish a
routine. Dealing with stress and boredom was echoed. Also, how dire boredom
can be. One of the things that stuck in my mind the most was the guiding
principle that if there is still no solution after 48 hours, you should be prepared
for a longer stay and reckon with weeks or months until anything happens.”
(Lautwein, pos. 27)

Additionally, armed rescue missions were addressed as a last resort with both their chal-
lenges and risks (Lautwein, pos. 29). No information was provided about specific inter-
rogation techniques but rather about the value of the person’s physical integrity. Within
the workshop, physical integrity was understood as the preservation of the value of the
person: “our value lies within our health and that with damage our value decreases, and
therefore we would actually not have to expect violence” (Lautwein, pos. 33). Lautwein
cannot recall any exposure to mental stressors in captivity (Lautwein, pos. 35).

Wilson looked into literature on hostage survival in advance. However, the knowledge
Wilson gained was limited to the risks associated with an escape and that the best possible
time for escape attempts is the attack phase. In terms of behavior, recommendations were:
“[...] don’t antagonize your kidnappers. Do what they tell you to do. Don’t look at them.
[.] Get them to see you as a human being” (Wilson, pos. 11).

Both Moore and Dennis had the opportunity to participate in a brief hostage awareness
session in advance as part of another deployment. The topics covered there were the
stages of captivity, the importance of building relationships with the kidnappers (Dennis,
pos. 23-27), as well as “[...] trying to humanize yourself” (Moore, pos. 41). In addition to
the awareness session, Dennis read open-access guidelines, such as “Staying Alive: Safety
and Security Guidelines for Humanitarian Volunteers in Conflict Areas” from the ICRC
(Dennis, pos. 25). “Staying Alive” has a 3-page chapter on abductions where the issues of
abduction, post-capture, health, relationship with captors, negotiation, and release are
addressed (Roberts, 2005, pp. 149-153).



Since Goodwin was not kidnapped in the course of his professional duties, there was no
preparation by an employer. Likewise, Mauchline’s employer did not facilitate captivity
survival preparation (Mauchline, pos. 15). Moreover, neither Mauchline nor Goodwin
looked into captivity survival before their confinement (Goodwin, pos. 13; Mauchline,
pos. 27-29).

None of the participants were informed by their employer about the crisis management
procedure in an abduction case or cannot recall whether such information was provided
(Moore, pos. 34; Lautwein, pos. 17; Mauchline, pos. 25; Miihlenbeck, pos. 18; Dennis,
pos. 17). Wilson was self-employed at that time, and no contingency plan was in place
(Wilson, pos. 144). Goodwin was on a private trip, and crisis management preparations

for a kidnapping case did not exist (Goodwin, pos. 15).

5.2 Analysis level 2: captivity

To answer the research questions, level 2 of the analysis differentiates between 1) the
phases of captivity (see Section 3.3.2) and 2) the offender profile to allow differentiated
insights. The superordinate level of analysis are the stages of captivity. Each phase of cap-
tivity follows the same analysis structure. The analysis starts with an outline of the situa-
tional circumstances/conditions. It is followed by the visualization of the challenges and

stresses faced during each phase, and finally, a display of the utilized coping strategies.

On the one hand, the presentation of the situational circumstances and the outlining of
the challenges/stresses are necessary to understand what the individuals reacted to with
the coping strategies utilized. On the other hand, training content can be derived from
the experienced stresses and applied coping strategies. The subdivision according to of-

fender profiles is made to see if this has any relevance for deriving teaching content.

5.2.1 Attack and transport

The attack and transport phases are presented and analyzed in conjunction since the at-
tack phase does not allow for a separate analysis due to its short temporal dimension. The

structure of the analysis is described in Section 5.2.



5.2.1.1 Overview of the initial situation: state actor as the perpetrator
Martin Lautwein and Simon Mauchline

Lautwein and Mauchline were deployed as HAWs in the northeastern Syrian town of
Qamishli when Syrian regime forces detained them in 2018. The two were moving around
the city on foot and were approached near a checkpoint and asked for their visa docu-
ments/passports, which were taken from them. Lautwein initially assumed Kurdish Secu-
rity Forces had approached them. Lautwein and Mauchline were then ordered to follow
and were escorted to a nearby Syrian Army checkpoint (Lautwein, pos. 39; Mauchline,
pos. 31). Mauchline describes the snatch as: “chaotic is not the way I describe it. I think it
was pretty methodical. And it wasn’t violent at that point in time, but there was definitely

a threat of violence in the air” (Mauchline, pos. 37).

After a short wait, Lautwein and Mauchline were taken by car with heavily armed soldiers,
unbound and unblindfolded (Mauchline, pos. 49; Lautwein pos. 57), to a building where
they went through a bureaucratic process (Lautwein, pos. 61). For several hours, both
were interrogated separately and then locked in a cell in an underground complex to-
gether for more than 24 h (Mauchline, pos. 51). After Lautwein’s and Mauchline’s first
night in captivity, they were taken to the airport in Qamishli in the late afternoon/evening
via vehicle, blindfolded and handcuffed, and taken to an unknown location in the cargo
area of a plane with others, presumably Syrian, captives. In hindsight, Lautwein and
Mauchline know that they were transported to Damascus (Mauchline, pos. 59; Lautwein,
pos.101). Upon arrival in Damascus, both were presumably taken by bus to the Palestine
Branch prison, also known as Branch 235 (Motaparthy & Houry, 2015, p. 8), which is
under the Syrian military intelligence’s control. Both spent 48 days in Branch 235.

Samuel Goodwin

Goodwin was in Qamishli in 2019, moving through the city on foot, when he was ap-
proached by armed Syrian regime soldiers (knows in hindsight) and instructed to follow
(Goodwin, pos. 21). Goodwin was stripped of all his belongings. Within minutes, Good-
win was taken by car to an office and interrogated for several hours. Goodwin assume